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CHAPTER I 
THE PROBLEM, SCOPE, JUSTIFICATION 
la. Statement of the General Problem 
This study is one part of a group research pro-
ject being carried out by graduate students in speech 
at Boston University School of Education. 
The general problem may be presented in the form 
of three quest ions.· 
(1) Can rating scales be developed which will 
adequately determine, at the eighth and eleventh grade 
levels, a) speaking abilities, b) attitudes of the 
speaker toward himself and his audience, and c) audience 
reactions toward the speaker? 
(2) What conclusions can be drawn from analyses 
of the sets of data as obtained on each of the various 
rating scales? 
(3) What relationships, at the eighth and eleventh 
grade levels, can be found to exist between speaking 
abilities, attitudes of speakers, and audience reac-
tiona to speakers as measured on the respective rat-
ing scales? 
lb. Statement of the Specific Problem. 
The problem with which this thesis is specifically 
concerned may be presented as three question~. 
-------
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(1) What methods will be employed in the construction 
of a scale for rating audience reactions to the speaker? 
(2) What properties or characteristics of the rating 
scale can be determined after an initial testing of 
eleventh grade audience reactions? 
(3) What conclusions can be drawn regarding audience 
reactions to the speaker at the eleventh grade level as 
rated on the audience scale? 
Division of the Grou2_Project into Six Separate Areas 
of Study. The group project was divided into six separate 
studies. The first study was the validation of a speaking 
ability scale!!. The second study was an analysis of 
eighth and eleventh grade students' speaking abilitiesgj. 
The third study was concerned with evaluating eighth and 
eleventh grade speakers' attitudes toward fear and con-
fidencell . The fourth study was an analysis of eighth 
!../ Crawford, John W., 11 Validat ion of a Teacher Adminis-
tered Rating Scale for Oral Reports at the Secondary 
Level". Unpublished Master's Thesis, Boston University 
School of Education, 1951. 
gj French, Richard B., "An Analysis of Speaking Abilities 
at the Eighth and Eleventh Grade Levels". Unpublished 
Master's Thesis, Boston University School of Education, 
1951. 
?;,./ Emery, Richard Matthew, "An Evaluation of Attitudes 
of Fear and Confidence in Speaking Situations at the Eighth 
and Eleventh Grade Levels". Unpublished Master's Thesis, 
Boston University School of Education, 1951. 
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grade audience reactions toward eighth grade speakers~. 
The fifth area of study in the group project is the study 
at hand. This thesis is 11An Analysis of Audience Reactions 
to the Speaker at the Eleventh Grade Level "• The s,ixth 
and last. study of this group project will deal with the 
data gathered in the first five studies. It will attempt 
to determine the relationships between eighth and eleventh 
grade speaking abilitiesj, speakers' attitudes, and audienc·e 
react ions5/• 
The Sample. Eighth grade speakers only were included 
in the junior· high school sample as, they are representative 
of the average grade level when junior high school includes 
the seventh, eighth, and nint:h grades-. For the senior high 
school sample, eleventh grade students were selected as 
being representative. 
The sample population for the overall project in-
cluded 100 eighth grade: and 100 eleventh grade speakers 
who rated their own feelings of fear and confidence in the 
if Jones, Charles c., 11An Analysis of Audience Reactions 
to the Speaker at the Eighth Grade Level 11 • Unpublished 
Master's Thesis, Boston University School of Education, 
1951. 
"j} Fabian, Frederick E., 11 An Analysis of the Relationship 
of Speaker Attitudes, Speaking Abilities, and Audience 
React ions~ at the Eighth and Eleventh Grade Levels". 
Unpublished Master's Thesis, Boston University School of 
Education, 1952. 
II 
'I 
public speaking situation; 100 eighth grade audiences 
composed of five individuals -each who rated their reac-
tions to the eighth grade speakers; and 100 eleventh grade 
audiences (500 individuals) who rated their reactions to-
ward the eleventh grade speakers. - There were also 100 
teacher ratings on student speaking abilities for each of 
the grade levels, and 100 speech expert (graduate student) 
ratings of student speaking ability for each of the grade 
levels. The total number of ratings of the various kinds 
equals 1,600. 
It should be mentioned that no testing was done in 
speech classes. The classes in which speakers and audi-
ences were tested were English, history, social science, 
physical science, and home economics classes. 
The talks varied in length from l to 20 minutes, and 
varied in type from oral reports, to entertaining and 
persuasive talks. Talks were given with and without notes. 
Secondary schools which furnished our sample are 
located, for the most part, in or close to _the greater 
Boston ~rea. These schools a r e the following: 
Browne Junior High ·s chool, Malden Mass. 
Lynn Classical High School, Lynn, Mass. 
Lynn English High School, Lynn, Mass. 
Medway High School, Medway, :Mass. 
(continued on next page) 
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Needham Junior High School, Needham, Mass. 
Needham High School, Needham, Mass. 
Newton High School, Newton, Mass. 
Parlin Junior High S chool, Everett, Mass. 
Winchester Junior High School, Winchester, Mass. 
Winchester High School, Winchester, Mass. 
The Gathering of Data. Previous to each talk, a 
"Listener's Evaluation Chart 11 was given to the classroom 
teacher and to a speech expert for the purpose of eval-
uating the pupil's speaking ability. An "Audience Rat-
ing Scale" was handed out to five members of the class 
to rate their reactions to the speaker. At the conclu-
sion of the talk, the speaker was given a "Speaker's 
Rating Scale 111 to rate hie attitudes and feelings as they 
related to fear and confidence. 
The Extent of this Sub-Stud~. a) A brief report 
will be given on the rationale for the Audience Scale, 
and the construction of the scale. b) Several statis-
tics will be applied to the data in order to show to some 
degree the internal consistency of the test, and the 
discrimination power of the teat items. Other charac-
teristics of the test which seem meaningful will be 
mentioned. c) The distribution of audience reaction 
scores will be shown and commented upon. The variou~ 
5 
responses to the various items by the total audience 
group will be presented. d) Wherever possible compar-
isons will be made with results obtained in the related 
studies. 
3. Justification 
When speakers who are fearful of the public speak-
ing situation are asked to describe their physical, 
mental, and emotional behavior under the strain of this 
dreaded situation, they will usually report the follow-
i ng: 11 I feel tense and stiff whi le speaking" - 11 I never 
feel that I have anything worth saying" - 11 The audience 
seems bored when I talk" - I feel that I am not making 
a favorable. impression" - 11 I am so frightened that I can't 
think clearly" - 11 ! become self-conscious and shy, and 
I can't look at the audience" - 11My voice won't come out" 
11! feel so tense that my actions are unnatural" - 11 I have 
difficulty finding words to express my thoughts" - "I 
hurry while speaking to get through and out of sight" -
"When I get up to speak, I have the feeling that I shall 
surely fail". - These and many other things are complained 
of by the speaker who fears public speaking. 
What are these things? Some of them are actual 
difficulties experienced b¥ the speaker - difficulties in 
li physical movement and difficulties in thi nking and 
6 
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remembering. What else is the fearful speaker trying to 
explain? He is saying that he is inhibited -- his voice 
wil l not come out. He is saying that he is afraid of 
losing social status -- the audience will get a bad im-
pression of his acting so strangely. Some of these 
11 things 11 might simply be called generalized negative atti-
tudes or feelings of incompetence, or inferiority. But 
whatever they are, or may be called, the fearful speaker 
is certain that they can be recognized by the audience. 
If he did not feel that the audience could recognize not 
only his behavior but also his attitudes, he would not be 
afraid of the audience _ _. an.d that is what fear of public 
speaking is - a fear of the audience. 
Now the question arises: Does the audience actually 
r ecognize these difficulties and these attitudes, and 
these other 11 things 11 which perplex the fearful speaker? 
And in .what manner does the audience react to these same 
11 things 11 - - does it rate its reactions to some of them 
in the same way the fearful speaker rates them, or does 
it rate them as "lack of ability"? Or does the audience 
pay little attention to them? 
It seems to this writer that any increase in know-
ledge of the properties or characteristics of audience 
reactions to the apeaker's attitudes and behaviorisms 
=i' 
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which result from fear of public speaking will be of 
value to teachers of speech and may be an aid to further 
exploratory work in this same area. 
CHAPTER II 
REVIEW OF RELATED RESEARCH 
Examination of recent experimental and research studies 
in related areas was aimed at finding methods of approach 
and measuring instruments which could be used in an attempt 
to solve the problem of this study. This problem, expressed 
in general terms, is: what is the nature of speaker-audience 
relationship, and by what means may this relationship be 
explored? 
It was found by the graduate students cooperating in 
the group project that most of the work in the area of 
speaker-audience relationship has been concerned with only 
one half of the problem - that of speaker reactions to the 
public speaking situation. The other half of the problem -
audience reactions to the speaker - has received consider-
ably less attention. 
One of the most popular approaches as seen in recent 
studies of speaker reactions is the correlation of the 
speaker's personality traits, attitudes, etc., with the 
speaker ' s feelings of fear or confidence, and his abilities 
in the public speaking situation. Personality tests such as 
the Bell Adjustment Inventory , the Bernreuter Personality 
I nventory, and the Guilford-li~rtin Personality Inventories 
have been used for measuring factors of personality , while 
introspective reports and judges ' ratings have been used 
9 
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to determine amounts of fear or confidence, and speaking 
ability. 
Some of the conclusions arrived at by these means are: 
(a) poor speakers rate low in social adjustment; (b) extreme-
ly nervous speakers tend toward social withdrawal, they are 
shy, and lack in poise, and are less likely to assume leader-
ship; and (c) the best speakers tend to be more extroverted, 
more ascendant, and more stable emotionally. 
Another method of studying the speaker in the public 
speaking situation has been to determine the effect of speech 
training on his ability, reactions, and certain of his 
personality factors as measured with psychological tests. 
The general finding in this regard is that speech training 
usually reduces fears, increases ability, and increases 
social adjustment. The reader is referred to the sub-studies 
by Emery!/, and Jonesg/ for detailed reports on studies 
employing both of the main approaches mentioned above. 
Most of the experiment and research .of the kinds 
mentioned above have as their objectives an increase in 
knowledge about what makes the speaker fearful in "the 
public speaking situation",. and also the application of this 
knowledge in such a way that the speaker may be helped. 
QE• cit., Chapter II. 
££• £!i., Chapter II. 
=====·· /i 
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spea.ker, it also includes the audience. This audience may 
be an auxiliary force in causing the speaker's neurotic 
tendencies to manifest themselves, but it certainly is a 
living force which challenges the speaker to get its atten-
tion and hold its interest. At times, the audience is even 
human enough to show its enjoyment of the speaker's 
embarrassment. 
Some of the studies reviewed were concerned with aud-
ience rating of the speaker, and in one study!/, where 
factors which influence emotional tension and confidence were 
being studied, the author included the 11att itude of the 
classmates" as e.n influencing factor. Examination of the 
literature, however, disclosed no specific technique which 
would enable the study of what the average audience thinks 
of and how it reacts to the average speaker, especially 
regarding the speaker's manifestation of fear and confidence 
in the junior and senior high school classroom. 
It was decided to construct a scale using items which 
had been developed by Gilkinsongj, and employed in his 
inventory type self-rating scale for speakers which he 
called a "Personal Report on Confidence as a Speaker" (PROS)• 
y Henrickson, E., "Some Effects on Stage Fright of a Course 
in Speech," Quarterly Journal of Speech, 1943, 4: 490-491. 
gj Gilkinson, H., "Social Fears as Reported by Students in 
College Speech Classes," Speech Monographs, 1942, 9: 141-161. 
11 
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A copy of this scale may be seen in TABLE A of the APPENDIX. 
The Gilkinson 11 Report 11 consists of 104 descriptive 
statements which were intended to reflect fear or confidence. 
This main scale was preceded by a five-step scale - whi ch 
may also be seen in TABLE A - rangi ng from "extremely fright-
ened and confused" through "entirely confident and eager to 
speak 11 • This five-step scale was used as a criterion for 
validating the main scale• Gilkinson carried out a study 
with 450 speech students. The following are some of the 
conclusions which he drew. 
(1) Reliability was estimated as .93. 
(2) Validity coefficients, though not high, were 
considered satisfactory. 
PRCS scores correlated: 
.72 with self-ratings on confidence, 
.69 with fear scores based on a check list 
of descriptive items, 
.39 with ratings by teachers, and 
.41 with ratings by students. 
(3) More fears were reported by women than men. 
( 4) A moderate correlation with social adjustment. 
(5) No relationship to intelligence test scores. 
(6) Expert observers found significantly 
more listlessness, 
more nervousness, 
less eye contact, 
less projection, 
less spontaneity, and 
less facial expression 
as symptoms in the speech behavior of the students 
whose PROS scores reflected fear. 
(7) Over a period of four months of speech training, 
the subjects showed a significant reduction in 
fear as reflected in average PROS scores. 
------=----- === 
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(8) Initial scores correlated .60 with final scores 
showing that although the group as a whole seemed 
to acquire greater confidence during training, 
there was a strong tendency for the individual to 
keep the same relative position in the total 
distribution of scores. 
The Dickens, Gibson.z and Prall Experiment!~.- In the 
course of their experiment, Dickens, et al., had 40 speaker 
subjects rate themselves for confidence on the original 
Gilkinson PROS containing the 104 items. 
Feeling that a practical classroom instrument could be 
made by reducing its length, the authors rescored the 40 
PROS scales in terms of the 25 most 11 confident 11 and 25 most 
"fearful" items as determined from Gilkinson's own data 
on item analysis. The scores on the shortened scale (50 
items) correlated .99 with scores on the original PROS 
(104 items). 
The authors then suggested that as the correlation was 
so high, an even shorter form could be devised. 
The graduate students participating in the present 
study followed this suggestion and constructed a scale 
consisting of 38 items as will be seen in CHAPTER III. 
Dickens, et al., further suggested a change in method 
of scor ing the scale which would eliminate zero scores and 
make statistical manipulation more convenient. This 
suggested method was also adopted for the present study. 
!/ Dickens, 11. , Gibson, F., and Prall, c., 11An Experimental 
Study of the Overt Manifestations of Stage Fright," Speech 
Monographs , 1950, 1: 37-4-8. 
--~~--------
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' CHAPTER II I 
PROCEDURE 
1. Test Construct ion 
Rationale Underlying the Method of Testing. Speaker-
audience relationships are known to exist. It is known 
that the speaker is affected by the audience one speaker 
may become tense and awkward, his memory may fail him,_ his 
thinking may become jumbled, and he may become demoralized; 
on the other hand, another speaker may be exhilarated 
by the presence of an audience, his thinking may become 
more exacting, and his total personality may take on more 
purpose and "strength". It is also knmm that the audience 
is affected by the speaker. Members of audiences have 
been heard to say, "The speaker was scared to death", 
11 He kept looking out the window or down at the floor". 
Or in another case a member of an audience may have been 
overhea.rd to say, "That speaker certainly was interesting", 
11 He seemed so calm and sure of himself - he didn't seem 
to have a nerve in his body", 11He seemed to be looking and 
talking right to me", etc. 
The fact that the audience affects the speaker and 
the speaker affects the audience, points to relationships. 
But what do we know of the nature of these relationships? 
Which of the fears that the speaker experiences does the 
audience recognize? How many difficulties that the 
=======-=-=!!··-==========================================================~=~========= 
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speaker complains of does the audience recognize as being 
difficulties, and to what degree are these recognized? 
On the other hand, are the audience's opinions of the 
speaker's performance recognized by the speaker and to 
what degree? 
It is known that both the audience and the speaker 
have opinions of and reactions to many of the same factors 
which are at play in the public speaking situation. The 
following are a few: 
1. ability to keep interest 
2~ eye contact - lack of eye contact 
3 •• projection - voice and actions 
~ self-consciousness 
5. clear thinking or confusion 
6. poise 
etc. 
Hypothesi~. The graduate students participating in 
the present study formed the hypothesis: If two similar 
scales (both of the inventory type) could be constructed 
so as to tap from both the speaker and the audience atti-
tudes, feelings, and recognitions of (or toward) the same 
factors at play in the public speaking situation, then the 
data obtained from these scales would be of value in 
determining facts about the nature of the speaker-audience 
relationship. 
A Modified Form Of Gilkinson's PROS Was Decided Upon. 
It was found that items involving these factors and others 
were included in an inventory-type, self-rating scale for 
---i 
II 
speakers by Gilkinson!f~ The inventory includes 104 des-
criptive statements typical of the varied statements made 
by both fearful and confident speakers in the public 
speaking situation. 
In addition to the variety and range of items, there 
were other valuable features of the inventory. A reli-
ability coefficient of .93 had been established. The items 
had been analyzed for discrimination power - items 3, 3, 
and 10 were found to have no discrimination power, and 
the power of items 9, 44, and 62 was doubtful; items other 
than these were considered satisfactory in this regard. 
Establishing validity for the PROS presented the usual 
problem of trying to find an outside criteria which would 
correlate satisfactorily with the subjective feelings of 
the speaker. PROS scores of speakers correlated .41 with 
classmatestratings, and only .39 with teachers' ratings. 
But PROS correlated .72 with speaker's self-ratings on 
confidence. 
As mentioned above, in the experimental study by 
Dickens, et al.gj, scores from a shortened form of PROS 
correlated .99 with whole test scores. After obtaining 
these results, the authors had suggested that the test 
could be shortened even more without destroying reliability 
!/ Gilkinson, g£• cit. 
gj Dickens, £2• cit., p. 4o. 
16 
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With these. facts in mind, the graduate 
students concerned with the present study began an analysis 
of PROS. 
Analysis of Gilkinson' s 104 Items!/. Each item was 
examined ca,refully in order that its meaning might be 
determined. Those items, whether 11 negative 11 or "positive", 
which seemed to be "tapping" nearly the same emotion, 
attitude, or manifestation, were placed in arbitrarily 
labeled categories. For example, in TABLE B of the 
APPENDIX, under the section I, category 0, with the 
arbitrary heading of "Terrified or Completely Confident 
Before Speaking", there are four Gilkinson Items- "I am 
terrified at the thought of speaking before a group of 
people", "I am completely demoralized when suddenly called 
upon to speak", 11 I am in a sta,te of nervous tension before 
getting up to speak", and "I perspire and tremble just 
before getting up to speak 11 • These four items a:re "negative" 
items expressing nearly the same thing. They are followed, 
in the same category, by five "positive" items which state 
the same thing but in a sense contrary to the preceding 
negative items. 
Next, representative 11negative 11 items were paired with 
representative "pos itive" items when they were close 
complements. For example, in the same category, the items, 
y See "An Analysis of the PROS Items 11 , APPENDIX, TABLE B. 
- ---
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"I get up to speak with the feeling I shall surely fail", 
and 11 I feel purposeful and calm as I rise to speak", seem 
to be very close contraries . 
It should be mentioned here that the purpose of using 
pairs consisting of a "negative" and a "positive" item was 
to cancel out the possible constant error of a psychological 
set in one or the other direction. 
At the same time the items were being analyzed for 
meaning, and placed in pairs , notes we::re mf;,de of items which 
were too repetitious of others, ambiguous items, and items 
which would not apply in the usual classroom speaking sit-
uation. Those items were not included when the selection 
was made. 
Note was also made of whether or not an item, with 
slight rewording, could be included in the audience scale . 
Seleqtion of Items fqr the Speaker Scale . An effort 
was made to select the number of items proportionately 
throughout the PROS so that the established relia.bili ty and 
validity would be reduced as little as possible . TABLE 0 
in the APPENDIX shows the categories as assigned to items 
in the "analysis", the number of PROS in the category, and 
the number of items selected from the category for the 
Speaker Scale . For purpose of validation, the Gilkinson 
Five-Point Scale was included on the scale form above the 
main items. A copy of this scale as was finally agreed upon 
1
1 
by the group, may be seen on Pi> • 19-20. 
___ _J~ ------- -- -- -
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PRCS SCALE 
(ADAPTED FROM ORIGINAL Gll.KINSON SCALE) 
Name •••••••••••••••••••••••••••••• Sex ••••• Age •••• Date •••••••• 
School ••••••••••••••••••••••••• course •••••••••••• Grade ••••••• 
Check ONE of the follow~ to express your feel~. about 
Public Speaking • 
•••• Extremely frightened and confUsed • 
•••• Frightened, doubtfUl of ability • 
•••• Somewhat worried but willing to talk • 
•••• A little nervous but eager to talk • 
•••• Entirely confident and eager to talk. 
Fill in the blanks which best express your feelings 
about Pub~ic Speaking. 
Yes No ? 
Audiences seem interested in what I have 
to say . ............................... . 
I feel satisfied at the conclusion o~ 
the speech ••••••••••••••••••••••••••••• 
rzy posture feels strainedi and wmatural ••••• 
Ideas and words come to mind easily while 
speaking • ••••••••• · ••••••••••••••••••••• 
I :D'ace the prospect of making, a speech 
( 
( 
( 
( 
) ( ) ( 
) ( ) ( 
) ( ) ( 
) ( ) ( 
) 
) 
) 
) 
with complete confidence ••••••••••••••• 
I get up to speak with the feeling that:. 
( ) ( ) (' ) 
I shall surely fail •••••••••••••••••••• 
My mind is clear when I :face an audience •••• 
I am in eonstantr few· of :forgetting my; 
speech ••••••••••••••••••••••••••••••••• 
I am very nervous before getting up 1iO 
spealt • ••••••••••••••••••••• • ••••• • • • • • • 
I . like to speak deliberately thinking ~ 
way through my subject ••••••••••••••••• 
Audiences seem friendly when I address them. 
I :feel tense and stiff while speaking, ••••••• 
I dislike to use my voice and actions to 
express my thoughts, •••••••••••••••••••• 
I hurry while speaking to get througll and 
out of. sight •••••••••.•••••••••••••••••• 
I seldom have any difficulty :finding 
words to express my thoughts ••••••••••• 
I like to use. my voice and actions to 
influence an audience •••••••••••••••••• 
I am afraid the audience will discover 
rrry) selft.;..consc iousness •••••••••••••••••• 
I feel relaxed and comfortable while 
speaking ••. .••.....••.....•.•••••••••.• 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
----
----- I 
I have no fear of facing an audience •••••••• 
I feel sure of ~self and caLm as I 
rise to speak •••••••••••••••••••••••••• 
I never ~eel that I have anything worth 
sayJng. • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
At the cronclusion of the speech I feel 
that I have failed ••••••••••••••••••••• 
I like to wateh how tha audience acts 
while I am speaking •••••••••••••••••••• 
I forget all about myself shortly after I 
begin to speak ••••••••••••.••••••••• . • ••• 
Audiences seem bored when I speak ••••••••••• 
While preparing · a speech I am in a constant 
state of anxiety ••••••••••••••••••••••• 
I~ feel poised and alert when I face 
all audience •••••••••••••••••••••••••••• 
I seek opportunities to speak in public. ••••• 
It is difficml t for me to find words to 
express~ thoughts •••••••••••••••••••• 
I find it extremely difficult to look at 
my audienc..e whUe speaking ••••••••••••• 
I enjoy preparing a talk •••••••••••••••••••• 
I am not greatl~ disturbed if I think the 
audienc.e does not agree with me •••••••• 
I am terrified at the thought of speaking 
before a group of people ••••••••••••••• 
I feel that I am not making a favorable 
impression when I apeak •••••••••••••••• 
Owing to fear I · cannot think clearly on 
rif'J" feet . ......•..••....•. • • • • • • • • • • • • • • 
I especially dread speaking before a group 
who disagree with me ••••••••••••••••••• 
I always avoid speaking in public if possible 
I usuall~ feel that I have something worth 
sayJ.ng • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • • 
Yes No ? 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
(}:()() 
( ) ( ) ( ) 
()' ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) ( ) ( ) ( ) 
( ) ( ) ( ) 
20 
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The Problem, ,of Va,l idity. Speaker Scale scores can be 
comp, red with PROS scores in order to determine whether the 
two tests have the same kind of validity, but doing this 
introduces other variables - e.ge and education. 
Establishing validity for the Audience Scale will be 
an altogether different matter . Here it is expected that 
objective judgments of the speaker's feelings and attitudes 
will be tapped, whereas - the Speaker Scale will be tapping 
subjective appraisal of the speaker's own feelings and 
attitudes. There will also be a five-point scale for the 
rating of the speaker's confidence included on the Audience 
Scale. A correlation of the 11 Five-Point 11 scores with the 
Audience Scale scores will give us an estimate of the 
degree to which both scales are measuring in a similar 
manner . Examination of the Audience Scale items in them-
selves , leads one to believe that some of the items should 
correlate with some of the Speaker Scale items and that 
others should not. The problem of establishing validity for 
the Speaker Scale, however, is beyond the scope of the 
present study. 
It was found that 24- of t.Pe J3 items .select_ed for the 
Sneaker Scale could be converted or ~grded for th~ 
Audience Scale. A copy of the contents of the Audience 
Scale may be seen on pp. 22-.23. 
--= ---=-=- -- -= - ==--=---=c~-=-===== 
-=----:-~-===------- ~ 
AUDIENCE SCALE 
(ADAPTED FROM ORIGINAL GILKINSON SCALE) 
Name of Speak.er • •• . • ••.•••.••...•••••• -~· ·Date • •••.•.••••••• 
Check ONE of the following~ to express your impression of 
tlle speaker • 
•••• Extremely frightened and confused • 
• • • • Frightened, doubtful of _ability • 
•••• Somewhat worried but willing to talk • 
•••• A little nervous but eager to talk • 
•••• :Entirely confident and eager to talk. 
Fill in the blanks which best, express your 
l. Were you interested in what the 
speake:zr had~ to S83"? • • • • • • • • •· • • • • • • • • • • • 
2. Did the speaker seem to be satisfied 
at the conclusion of his speech? ••••••• 
3. When he got up to speak-, did you think 
4. 
that the speaker would aurely :ra.u? •••• 
Did he think clearly while s:g.eaking? ••• 
5. Did he speak deliberately thinking his 
w~ through his subject? ••••••••••••••• 
6. Did you feel friendly toward the 
speaker? . .......•..••....•••.•.•....... 
7. Did the speaker look tense and stiff? •• 
8. Did the speaker see n to dislike using 
his voice and aetions to express his 
thoughts? .• ..........•.....•.••.......• 
9. Did the speaker seem to be hurrying in 
order to get through his speech? ••••••• 
10. Was the speaker able to find words to 
express his thoughts? •••••••••••••••••• 
ll. Did the speaker seem to l~ using his 
voice and actions to ini'l.uence the 
alldience? •••••••••••••••••••••••••••••• 
~2. Do you. think the speaker was self-
conscious?••••••••••••••••••••••••••••• 
l.3. Did the speaker seem to be sure of 
himself and calm as he rose to speak? •• 
14. Did the speaker have anything_. worth-
while to say-? • • • • • • • • • • • • • • • • • • • • ••• • • • 
15. At . the conclusion of the speech did 
you think that the speaker had failed?. 
16. While he was speaking did tha speaker 
watch how the audience acted? •••••••••• 
=-=--=-~~-=-=-= 
i npress ions. 
Yes No ? 
( ) C:) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
22 
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17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
War the speaker lacking im self'-
co:psciousness? •••••••••••••••••••••••••• 
Difi the speaker bore you? ••••••••••••••• 
Wa~ the speaker pois.ed and alert? ••••••• 
Dif the speaker ha":e dif'ficul ty finding 
WOfdS to express h1S thoughts?•••••••••• 
Did. the speaker have di:fficul ty looking 
at i the audience? •••••••••••••••••••••••• 
Did the speaker make an unfavorable 
• I • ? Lmpress1on on you •••••••••••••••••••••• 
Did the speaker seem to be so f'right-
e~d that he aouldn 1t think clearly? •••• 
Di~ the speaker say something worth-
wh e? •••••••••••••••••••••••••••••••••• 
ll 23 
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Yes No ? 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
( ) ( ) ( ) 
--=--~=-=-==*=========~===============================================~===-~~ -
= 
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2. Administration 
Limiting and Rotating the Audience. One of the first 
problems to present itself in the administration of the 
test was that of deciding upon the set-up of the rating 
audience. Should every one in the class rate the speaker, 
or should one segment of the class rate all speakers? 
The sample to be studied had been fixed at 200 speakers 
and 200 separate audiences. This helped to determine the 
rating setup. Each speaker was to be rated by a different 
audience in order to secure a wide sampling of audience 
reaction. If each speaker, however, was rated by his entire 
class, the problem would be greatly complacated and exceed-
ingly difficult to manage within the prescribed time limits . 
It would demand an almost prohibitive number of separate 
classroom situations and would produce an tmwieldy mass 
of statistical data. Moreover, if the entire cl ass con-
centrated on rating a speaker, the speaking situation ~: 
would be anything but a normal one; and the nature of the 
research requir ed that speaker and audience reactions be 
measured under normal classroom conditions. 
Therefore it was thought advisable to fix the speaker ' s 
rating audience at five pupils - a different five for each 
speaker. In a class of 30 pupils only five would rate the 
speaker, while the remaining 24 would constitute the normal, 
ordinary school audience. This simplified procedure consid-
erably and made for more effective utilization of the 
24 
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possibilities in any one class . 
3· Scoring 
The Method Used for Scoring Test Ratings is Based 
Largely on Suggestions from the Dicken ' s Ex~eri~ent . 
The algebraic sura of the 11 yes 11 and 11 no 11 answers (plus and 
minus values) is obtained and then converted to "coded" 
scores for convenience of statistical treatment . I n this 
way a Gilkinson score of zero can be dealt with much more 
easily, and the plus and minus signs can be avoided. !/ 
On obtained scores the Audience Scale has a theoretical 
maximum range of -24 through 0 to +24. By assigning a 
positive value of 1 for -24, 2 for -23, 3 for -22 and so on, 
the coded theoretical maximum r ange extends from 1 to 49, 
giving zero a score of 25. 
Since each audience is composed of five individuals , 
there are five ratings to be scored for each speaker. The 
plus and minus values of these ratings are averaged, leaving 
the speaker a single algebraic score (according to the meth-
od used by Gilkinson) which is then transposed to a coded 
score; for example, an obtained score of +2 becomes a coded 
score of 27, a -2 becomes a coded score of 23. 
The final scores are interpreted in terms of "favor-
able" and "unfavorable " responses on a continuous scale 
extending from 1 to 49. Inasmuch as many of the items are 
obviously testing something besides fear and confidence, it 
was thought expedient to use the terms "favorable" and "un-
favorable" as being more accurately descriptive of test 
results. 
lf Dickens , Q.E.• cit., p. 4o. 
====~ ""='--~- -- =- = - - " - ====~====- ====-
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CHAPTER IV 
RESULTS 
1. Presentation and Analysis of Data. 
The Data Recorded. Scores given the eleventh 
grade speakers by their audiences - five classmates, 
usually different ones, for each speaker - are re-
corded in TABLE D. of the APPENDIX. Column I of thia 
table givea the number assigned the speaker. Column II 
includes scores on the whole-test (24 items) as given 
the speaker by each of the five individuals making up 
his audience. Column III gives the mean audience 
score, or the average of the five individual scores in 
the preceding column. Column IV includes scores on 
the half-test composed of the twelve positively worded 
items from the whole~test as given by each of the five 
individual raters. In Column V is the average of the 
scor,es in the preceding column. Column VI shows scores 
on the other half of the whole-test (negatively WQrded 
items) as given by the individuals. And Column VII 
gives the average of scores in the preceding column. 
Significant Variability Seen in the Ratings by 
Individuals Making Up ~n Audience. Notice in TABLE D. 
I · the scores given Speaker 1 by the five individuals 
====~ - -=--=-=;===.:...:=_:..c.;;== =-------= 
making up the audience. These scores range from 20, 
which we could assume to be a very favorable rating, 
down to -9, a very poor rating, with scores of 9, 5, 
and 3, between. The scores given Speaker 2 are more 
consistent, ranging only from 9 to 19. Yet the fourth 
speaker was given scores ranging from -3 to 15, and 
the fifth speaker from 0 to 19. So great an amount 
of variability had not been expected, but examination 
of the data shows that in general this tendency holds 
throughout. 
The Frequency Polygon of Mean Audience Scores 
Indicates Skewness. A frequency polygon showing the 
distribution of eleventh grade audience scores is 
plot ted in FIGURE 1. - unbroken lines. For purpose of 
comparison, the Frequency Polygon of eighth grade 
audience score distribution has been superimposed -
broken lines. For the eleventh grade scores, the mean 
is 36.96, and the standard deviation iffi 5.02. 
Inspection of the eleventh grade audience curve 
showed that measuring for the degree of skewness would 
b~ necessary. According to one method, which is ade-
quate when the skewness is moderate, and given by the 
formula 
Sk :. 3( M-Md-n) SD (1) 
27 
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Where M • mean 
Mdn • median 
and SD • standard deviation 
the index of skewness was found to be -.go, a high 
degree of skewness. 
A more sensitive test was then applied - the 
Square Root of Beta test, which has the formula 
3 
i( x-><) 
Vb, N [ ~(x-.xt" yz N 
where ~ 
-
the sum of 
and (x-5~')= deviation from the mean 
(2) 
This test yielded a probability point of -.744, indi-
cating that the skewness is significant beyond the l% 
level - or that this amount of skewness could occur by 11 
chance alone less than once in 100 times. 
Formula (1) was also applied to the eighth grade 
distribution showing a skewness index of -.2g, a slight 
degree of skewness. 
As no experimentation was carried out in order 
to determine the cause or causes for the skewness, we 
can only make speculations. Possibly the eleventh 
grade sample was biased toward 11 padding11 the (class-
mate) speaker's rating in an attempt to be a 11 good 
I 
II 
I 30 ' -~------~~========= ========-========-- ·-====-- ======-
fellow" - a tendency toward leniency. Or the cause 
may be found in the rating-scale itself: perhaps it 
has too few items; and perhaps, though it has items 
which evidently allow for rating in varying degrees of 
unfavorable reactions, there are not sufficient items 
to allow for rating in varying degrees of the more 
favorable react ions,. In other words, perhaps the high-
est score which can be given to a speaker on this test II 
is the score which should be given the average or a 
little better than average speaker. In this case there 
are no items left with which to rate the speakers who 
make very favorable impressions on the audience. Still 
another possible cause may be that the choice of re-
sponses which can be made to each item - either "1yes 
or no"' - is too limited. A correct audience evaluation 
of the speaker's behavior might belong in rank somewhere 
between the two given alternatives. For example, item 
23 asks "Did the speaker seem to be so frightened that 
he couldn't think clearly?" An honest judge might feel 
that the speaker was somewhat frightened and a bit 
flustered yet not to a great degree. One alternative 
may be as wrong as the other, but due to geRerosity or 
leniency, as suggested above, the rater may mark the 
"no" column, giving the speaker an entirely favorable 
score on that item. 
II 
I 
=r-
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Valid Conclusions and Comparisons as Based on the 
Normal Curve Cannot be Drawn. Even if artificial fac-
tors, such as those mentioned above, were eliminated 
there might remain a skewness which would express the 
actual facts - the distribution may in reality be one 
lacking in symmetry. 
Whatever the cause of the asymmetry foLmd in the 
eleventh grade audience curve, the application of the 
statistics of the normal curve is questionable. Sta-
tistics of a special type should be used. This pro-
cedure, however, is beyond the scope of the present 
study. 
Audience Ratings Found to be H~gher at the Eleventh 
Grade Level than at the Eighth Grade Level. The mean of 
the eighth grade audience scores is 34.3 with a standard 
deviation of 5.6S. The mean of the eleventh grade audi-
ence scores is 36.96 (2.66 scores higher than that of 
the eighth grade), with a standard deviation of 5.02 
(.66 lower than that of the eighth grade).- See FIG. 1. 
Prior to measuring skewness, this writer determined the 
critical ratio of the difference between the mean of the 
eighth grade scores and the mean of the eleventh grade 
scores as divided by the standard error of the difference 
between these means. 
31 
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. 
The critical ratio as determined by the formula 
OR = 
came to 3.51, showing a difference significant at the 1% 
level between the two sets of audience reaction ratings. 
Now, knowing that the distribution of eleventh grade 
audience scores is highly skewed, the estimate of signi-
ficance for the difference between the eighth and eleventh 
grade ratings must be held in doubt. Yet it can be seen 
that eleventh grade audiences rated the eleventh grade 
speakers more favorably than the eighth grade audiences 
rated the eighth grade speakers. 
Diversity of Score Distributions Obtained in the 
Related Studies,. Findings from the eleventh grade audi-
ence ratings, which have already been presented in this 
chapter, can be regarded more clearly when they are com-
pared with findings from the related studie s. Distribu-
tion curves of the eighth grade and eleventh grade 
speaker self-ratings, and of the eighth and eleventh 
grade audience ratings may be seen in FIG. 2. The means> 
and standard deviations for each group of data are 
included. 
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FIGURE 2. FREQUENCY POLYGONS SHOVIING THE DIVERSITY OF SCORE 
DISTRIBUTIONS OBTAINED IN THE RELATED STUDIES. 
•speaker polygons represent distributions of individual scores. 
1 
•Audience polygons represent distributions of mean scores. 
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In this figure the nature of the two audience curves 
can be observed more easily as the scores have been grouped 
It can be seen in FIG. 2. that the mean of the scores 
becomes comparitively higher for the groups when examined 
in the following order: eighth grade speakers, eleventh 
grade speakers, eighth grade audiences, and eleventh grade 
audiences. The standard deviations, however, decrease when 
we consider the various groups in the same order . 
In this regard it should be remembered that each speak-
er score is actually an ·individual score, whereas each au-
dience score is the mean of five individual scores. This 
averaging of audience ratings reduces the variability or 
standard deviation; but we assume that this average or group 
effect is the more representative of an audience, and there-
fore the effect which should be measured. 
Another examination of these groups in the same order 
shows that the skewness of their distributions becomes 
increasingly greater the skewness, according to formula (1) 
on p. 27, for eighth grade speakers • +•11, for eleventh 
grade speakers = -.25, for eighth grade audiences = -.2g, 
and for eleventh grade audiences = -.go. 
--- --=::::..._---==;:::=--=- ---- :...========= 
- --- --~ 
Audience Ratings Correspond More Closely to Spee.ker 
Ratings at the Eleventh Grade Level. In Emeryrs Study of 
eighth and eleventh grade speakers!/, he found that the 
eleventh grade students rated themselves as being much more 
confident than did the eighth graders there was a mean 
difference of 11.1 score points and a critical ratio of 5.7. 
Emery makes the suggestiongj that such factors as maturation, 
increased sociability, formal speech training, and others 
may play a part in the increase of confidence seen for the 
eleventh grade speakers. 
And it was pointed out above that both the eighth and 
eleventh grade audiences rated their respective groups of 
speakers higher than these speakers rated themselves - - or 
we might say that the audiences overrated their speakers' 
feelings of confidence. 
Now the: question arises, which audience group overrated 
its speakers most? Or, Which audience group rated its 
speakers with the most accuracy ("accuracy" being defined 
a.s correspondence of audience ratings and speaker self-
ratings)? 
In order to answer this question a "rough" comparison 
can be made between a speaker score and an audience score 
!} Emery, Richard M., .QE.• ill·, p. 36. 
gj Ibid. 7 P. 53· 
35 
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by determining proportionately how far up the continuum of 
from 11 fearful 11 to "confident" (Speaker Scale - 77 possible 
ratings) or from 11 1ilnfavorable 11 to "favorable 11 (Audience 
Scale - 49 possible ratings) a particular score lies. 
The mean of the eighth grade speakers' self-ratings 
is located 51% of the way up on continuum of possible scores, 
whereas the mean of the eighth grade audience ratings for 
these same speakers is located 7~~ of the way up on the con-
tinuum of possible scores -- a proportionate difference of 
21%. When the same comparison is made between eleventh grade 
speakers' self- ratings' and the ratings given them by the 
eleventh grade audiences, the mean of the speakers. lies, 
65% of the way up the continuum and the audience mean 75% 
of the way up the scale. Here the proportionate difference 
is only 10%. 
These data indicate that the eleventh grade audiences 
rated their speakers attitudes more accurately than did 
the eighth grade audiences. 
No Significant.JLifference Was Found Between Scores 
Received by Girls and Scores Received by Boys at the 
Eleventh Grade Level. There were 55 girls and 45 boys in 
the eleventh grade sample of speakers. The girls received 
a mean score of 36.38 and a standard deviation of 5.14. 
The boys received a mean score of 37.49 and a standard devi-
ation of 4.4. There appears to be no significant difference. 
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A critical ratio showed that the difference was 
well within chance; but here again the skewness in the 
distributions is so great that a conclusion drawn from 
the ratio would be doubtful. FIG. 3 shows frequency 
polygons of the scores for boys and girls. It will be 
noticed that the distribution for boys is highly skewed 
whereas the distribution for girls shows little skewness. 
Actually when a test for skewness was applied to these 
distributions (see formula P. C.~7 above), a skewness in-
dex of -1.11 was received for the boys and -.65 for the 
girls. 
In the sub-studies related to this thesis, no sig-
nificant difference was found in the audience ratings 
of boys and girls at the eighth grade level, and no 
significant difference was found in the self-ratings of 
speakers at either level. However, Gilkinson !/ states 
on his PROS Scale (from which our Speaker Scale was 
adapted) that more fears were reported by his women sub-
jects, than men. 
In this study, the eleventh grade audiences rated 
boys more favorably than they rated girls, but a state-
ment of significance must be reserved until a more accu-
rate statistical analysis has been made. 
!/ Gilkinson, 22• cit. 
-~----
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A Reliability Coefficient of .84 ± .032 Was Obtained 
by Correlati~he "Positively Worded 111 Half of the Test with 
the "Negatively Worded11 Half. First, a correlation was made 
of the 11 half-tests 11 by using the Spearman Rho Formula. 
6:Ed2 
p = 1 -
N(N2 - 1) 
where Je d2 = the sum of the squared rank differences 
and N = 100, the number of audience ratings received 
on each "half test"'· 
Next the coefficient of .7056, received in this manner, was " 
converted to a "Pearson r 11 of .722 by means of a conversion p 
table 11. 
The coefficient as developed this far was a reliability 
index for a test having only 12 items. Therefore, the next 
step was to estimate the reliability of the test when the 
number of items is doubled, or when the test consists of 24 
items. This was accomplished by us ing the Spearman-Brown 
Prophecy Formula 
nr 
1 - (n - l)r 
where r = reliability 
and n = the number of times t he test is lengthened. 
The final coefficient of reliability obtained was 
.84 ± .032. 
!/Guilford, J.P., Psychometric Methods, McGraw-Hill Book 
Company, Inc., New Yor~, 193b, p. 3~ 
------------ .~~~~ 
====-==--
It was discovered through item analysis that one of 
the i tems correlated negatively with the rest of the scale. 
If this condition were corrected, the reliability would 
be increased. But for the purposesof this study, the 
writer considered that a reliability coefficient of . g4 
was satisfactory. In other words, one could feel quite 
certain that 84% of the obtained sco.res were responses 
actually measured by the Audience Scale, and that only 16% 
were attributable to errors of measurement. 
Negative Items Received More Fav?rable Response s 
than did the Positive Items. For a further look into the 
internal consistency or workings of the test, means were 
corJ.puted for the positively wol'cled half of the test and 
for the negatively worded half of the test. The mean of 
the "positive half-test" scores was found to be 29.44 
The mean for the "negative half-test" scores, was 31.74, 
a difference of 2.30. (These were coded scores.) Exami-
nation of TABLE D. in the APPENDIX will show that there is 
a constant tendency for the "negative half-test" scores, to 
be higher or more favorable than there is for the "Positive 
half.-test"; scores . An examination of the low scores for 
speaker 1, shows that the average audience rating on the 
negative test is 3.8 whereas the positive test mean score 
is 1.6. For speaker 2, the negative test shows a mean 
40 
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audience rating of 9.6 whereas the mean audience score on 
the positive test is 6.0. For speaker 3, we have negative 
-9.2, positive 7.8. Viewing fiTst negative then positive 
SCOl."es, we have fol." speakeT l.J., 3.8 and 3.0 respectively --
cpeaker 5, l.J..o and 4.8 -- speaker 6, 7.6 and 3.8 -- and 
so this relationship goes throughout the rest of the data. 
This relationship should be remembered when "correla-
tive" positive and negative items are referred to as pairso, 
because evidently the powers within the pairs are not equal 
ones. 
II 
The concern of this chapter so far- has been with the 
presentation and analysis of whole-test scores and half-
- -
test scores. Consideration will now be given to. the way 
each item was rated, and how these ratings compare with 
the ratings obtained in the related studies. 
Percentages of the Various Responses' made by t~e High 
School Audienc es. FIG. 4 is a circle ~ graph which shows 
proportion of favorable, unfavorable, and doubtful re-
sponses made ~Y all the senior high school audiences on 
all the items. Favorable re sponses equal 69%, unfavorable 
equal 19%, and doubtful equal 12%. These proportiong: may 
be compared with those of eighth grade audience responses:. 
Comparison shows that the eleventh grade audiences rated 
their eleventh grade speakers with 7% more favorable re-
sponses., S% less> unfavorable responses;, and 1% more doubt-
ful responses:, than did the eighth grade audiences rate 
their speakers. It is interesting to note that there wa~ 
only 1% difference in the proportion of doubtful judgments. 
made by each group. 
TABLE 1 J.s An Item by Item Examination of Favorable, 
Y.!±favorable, and Questionable Responses; Made by the Group 
As A Whole. This table may be used in various ways. 
Notice that pairs are arranged in the order of most to 
least discriminating power -- this concept will be: dis-
cussed below·. 
-- ::::-_ -=...:=--=. _______ _ 
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FIGURE 4., Percentages Of The Various Responses Made 
By The Senior High School Audiences. 
- Favorable •..•.••.• 69~:~ 
Unfa vora bl e .•....• 19~~ 
- Doubtful ••..•••... l2fo 
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{a) Observations. may be made of the way the audiences 
rated their speakers: in items of specific questions. For 
example, audience response to the question, 11 Did you feel 
friendly toward the speaker? 11 , was S3 .61~ favorable, 9. 2% 
unfavorable, and 7•2% doubtful . The responses here were 
very favorable. But in answer to the question , 11 Did the 
speaker seem to like using his. voice and actions to in-
fluence the audience?", the responses were: 36.2% favorable, 
3S.6% unfavorable, and 25.2% doubtful -- on the whole, an 
unfavorable rating. 
(b) Observations may be made of the degree of agree-
ment shown between the items which were assmned to be 
pairs. For example, the following two items were con-
sidered to make up a pair: 11 Did the speaker seem to be 
sure of himself and calm as he rose to speak?", and "When 
he got up to speak, did you think that the speaker would 
surely fail?" The former received 64% favorable, 20% 
unfavorable, and 16% doubtful responses; and the latter 
received S5.4% favorable, 7% unfavorable, and 7.6 doubt-
ful responses •. Both questions ask for the audience's 
opinion of the speaker's show of confidence before he 
commenced his speech, yet the former question drew much 
less favorable ratings than did the latter. Evidently 
the two sides of the pair are inquiring into two different 
matters, or the two sides are inquiring into the ~ 
--~~ -~- ----- -=""'---'-=--~ 
- --=1.= 
. , 
jl 
d 
I 
matter but with different degrees of oppositeness. 
In the case of another two items which were assumed 
to make up a pair - "Were you interested in what the 
speaker had to say?", and 11 Di d the speaker bore you?" .... 
both items received "favorable" ratings of 79.2%.- Here, 
the assumption was evidently corr ect. 
(c) TABLE 1 may also be used for comparing the way 
eighth grade and eleventh grade audiences rated their 
·I 
1 respective speakers on the same item. (Eighth grade 
audience ratings for each item may be found in the related 
sub-study by Jones.1/) For example, on Item 1 - "Were 
you interested in what the speaker had to say?ll - the 
eleventh grade audiences gave their speakers a "favorable" 
rating of 79.2%, but the eighth graders rated their 
speakers even more favorably - g6%. For another example 
the eleventh and eighth grade audiences on Item 21 - "Did 
the speaker have difficulty looking at the audience?" -
gave 11 favorable 11 ratings of 69.6% and 5g% respectively. 
In this case ratings are low at both grade levels, but of 
the two, the eleventh grade ratings were the higher. 
(d) This table may also be used for comparing the 
eleventh grade audience ratings with the speake~ self-
ratings as received for the various items. (Speaker rat-
ings are contained in the related sub-study by Emery.g/) 
I 
1 Y Jones, Ql?.• c i t., Chapter IV. 
'/ gj Eme:ry, Q.E.• cit., Chapter IV. 
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TABLE 1. Percentages of Favorable, Unfavorable, and Dbubtful 
Eleventh Grade Audience Ratings on Each Item. 
,Pairs 
Pos. 10. 
Neg. 20. 
Po a. 14. 
Neg. 24. 
Pos. 4 
Neg. 23. 
Pos. 13. 
Neg. 3· 
Pairs are arranged in the order of most to least 
Mean Discrimination Power. 
PERCENTAGES 
Items OF RATINGS 
F. u. ? 
Was the speaker able to find 
words to express his thoughts? 77.8 11.4 10.8 
Did the speaker have diffi-
culty finding words to express 
his thoughts? ••..••••••...•.•• 75.2 15.8 9.0 
Did the speaker have anything 
worthwhile to say? .... . ........ 87.2 5.0 7.8 
Did the speaker say something 
worthwhile? ••••••••••.••..•••• 85.8 5.8 8.4 
Did he think clearly while 
speaking? •. ...... e •••••••••••• 74.2 13.6 12.2 
Did the speaker seem to be so 
frightened that he couldn't 
87.6 6.0 6.0 think clearly? •••• e•••••···••• 
Did the speaker seem to be 
sure of himself and calm as he 
rose to speak? • ••••••.•••.•••• 64.0 20.0 16.0 
When he got up to speak, did 
you think that the speaker 
would surely fail? •• •.••.•..•• 85.4 7-0 7.6 
(continued on next page) 
Mean 
ID 
of 
Pair 
6ot% 
59% 
. 581-% 
51% 
I 
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TABLE 1. (cont.) 
I 
PERCENTAGES Mean 
Pair Items OF RATINGS ID 
of 
F. u. ?. Pair 
Pos. 2. Did the speaker seem to be I 
satisfied at the conclusion ~ of his speech? •••••••••••••• 72.0 13.8 14.2 
Neg. 15. At the conclusion of the 50% 
speech did you think that 
85.6 the speaker had failed? ••••• 8.6 5.8 
' 
. 
Were you interested in what Pos. 1. 
I the speaker had to say? ••••• 79.2 14.6 6.2 
Neg. 18. Did the speaker bore you? ••• 79-2 16.0 4.8 
49% 
I 
Pos. 5· Did he speak deliberately 
thinking his way through 
6o.6 16.2 his subject? •••••••••••••••• 23.2 
Neg. 9. Did the speaker seem to be 45% I hurrying in order to get 
through his speech? ••••••••• 73.0 20.4 6.6 
Pos. 16. While he was speaking did 
II 
the speaker watch how the 
46.4 I audience acted? ••••••••••••• 34.4 19.2 
Neg. 21. Did the speaker have diffi- 41-l% I 
culty looking at the I 
audience? ••••••••••••••••••• 69.6 22.8 7.6 II 
Pos. 19. Was the speaker poised and I 
alert? •••••••••••••••••••••• 51.2 26.6 22.2 I 41% 
Neg. 7- Did the speaker look tense I 
and stiff? •••••••••••••••••• 73.8 18.6 7.6 
I 
(continued on next page) ! 
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-TABLE 1. (cont.) 
-· 
I 
PERCENTAGES Mean 
Pair Items OF RATINGS ID 
of 
.. 
F. u. ? • Pair 
I 
Pos. 11. Did the speaker seem to like . 
using his voice and actions 
36.2 38.6 to indluence the audience? .... 25.2 
Neg. s. Did the speaker seem to dis- 41% I like using his voice and 
actions to express his 
61.2 24.6 14.2 ll thoughts? ••••••••••••••••••• 
Poe. 6. nid you feel friendly toward 
the speaker? •••••••••••••••• 83.6 9.2 7.2 
39% I Neg. 22. Did the speaker make an un- I 
favorable impression on you? 79.8 11.6 8.6 
II 
Pos. 17. Was the speaker lacking in !! 
self-consciousness? ••••••••• 18.4 62.2 19.4 
Neg. 12. Do you think the speaker was 28'% 
self-conscious? •••••••.•.••• 52.4 34.6 13.0 I 
I i 
I 
-- - ~ - - -----"==-...._:._=----===---~='--=---~ 
i 
II 
1. 
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TABLE 2 Shows the Audience Ratings on Each Item for 
the Upper 25% and Lower 25% of the Speakers. It should 
be mentioned first of all that this arrangement of data, 
as seen in TABLE 2, is necessary for the computation of 
indexes of discrimination for each item. In itself, this 
table makes possible an examination of the percentages 
of favorable, unfavorable, and doubtful responses made 
by the audience for the 11better 11 and 11 poorer 11 speakers. 
TABLE 3 Lists the Indexes of Discrimination for Each 
I 
Item. The purpose of these Indexes is to determine the 11 
amount of power items have to place the subjects being 
rated in the classes where they belong. The classes with 
which this study is concerned are 11 favorable" and 11 unfavor-
able 11 in terms of audience ratings. 
This index is actually the number of speakers in the 
lowest twenty-five percentile who were rated unfavor ably 
by the item, divided by the total number of speakers who 
received unfavorable ratings on the item. The assumption 
here is that if the item had perfect (100%) discriminating 
power , all those who failed the item would be in the lower 
criterion group; but as this is· not usually the case, this 
number is divided by the number who actually failed in the 
lower criterion group and who failed the item. 
The discrimination power of the items as seen in 
TABLE 3 is relatively low. Indexes of 75% or above are 
usually desired. 
=------- ---- - ~- --
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TABLE 2. Percentages of Favorable, Unfavorable, and Doubtful 
Audience Ratings on All Items for the UPPER 25% and 
LOWER 25% of Speakers. (Senior High School) 
UPPER 25% LOWER 25% 
Items 
F. u. ?. F. u. 
1. Were you interested 
in what the speaker 
had to say? ••••••••••• 91.2 6.4 2.4 63.2 29.6 7.2 
2. Did the speaker seem 
to be satisfied at 
the conclusion of his 
speech? ••••••••••••••• 77.6 4.o 1S.4 6o.o 27.2 12.s 
3· When he got up to 
speak, did you think 
that he would surely 
fail? ••••••••••••••••• 92.g 
4. Did he think clearly 
while speaking? ••••••• S9.6 4.0 6.4 I 54.4 31.2 14.4 
5· Did he speak deliber-
ately thinking his 
way through his 
subject? •••••••••••••• 75.2 10.4 14.4 37.6 44~S 17.6 
6. Did you feel friendly 
toward the speaker? ••• 91.2 3.2 
7. Did the speaker look 
tense and stiff? •••••• S4.S 9.6 5.6 6o.o 2s.s 11.2 
S. Did the speaker seem 
to dislike using his 
voice to express his 
thoughts? ••••••••••••• S1.6 g~g 9.6 35.2 43.2 21.6 
9. Did the speaker seem 
to be hurrying in 
order to get through 
his speech? ••••••••••• S7.2 7.2 5.6 6o.s 34.4 4.S 
(continued on next page) 
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TABLE 2. (cont.) 
UPPER 25% LOWER 25% 
Items 
F. u. ?. F. u. ?. 
10. Was the speaker able 
to find words to ex-
press his thoughts?. 92.8 2.4 4.g 56.0 27.2 16.g 
11. Did the speaker seem 
to like using his 
voice to influence 
the audience? ••••••• 56.0 21.6 22.4 24.8 ' 5g.4 16.g 
12. Do you think the 
speaker was self-
conscious? •••••••••• 70.4 19.2 10.4 3g.lj. 44.g 16.g 
13. Did the speaker seem 
to be sure of him-
eelf and calm as he 
rose to speak? •••••• g4.8 6.4 g.8 44.0 36.0 20.0 
14. Did the speaker have 
anything worthwhile 
97.6 ' 2.4 to say? ••••••••••••• o.o 72.8 10.4 16.g 
15. At the conclusion of 
the speech did you 
think that the . 
speaker had failed?. 93.6 3-2 3.2 71.2 17.6 11.2 
16. While he was speaking 
did the speaker watch 
how the audience 
acted? •••••••••••••• 64.0 19.2 16.8 29.6 51.2 19.2 
17. Was the speaker 
lacking in self-
17.6 65.6 16.g 22.4 6o.o 17.6 consciousness? •••••• 
lS. Did the speaker bore 
you? •••••••••••••••• 90.4 6.4 3.2 61.6 30.4 g.o 
(continued on next page) 
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· TABLE 2. (cont.) 
il 
II UPPER 25% LOWER 25% Items 
F. u. ?. F. u. ?. 
19. Was the speaker 69.6 17.6 45.6 I poised and alert? •••• 12.3 2S.S 25.6 
I 20. Did the speaker have 
difficulty finding 
words to express his 
gg~g 4.3 thoughtsJ •••••••••••• 6.4 52.0 33.4 9.6 
,, 21. Did the speaker have 
I difficulty looking I 6.4 6.4 l' at the audience? ••••• 37.2 52.0 41.6 6.4 
I' 22. Did the speaker make I an unfavorable im-
II pression on you? ••••• S5.6 9.6 4.3 64.3 20.0 15.2 
I 23. Did the speaker seem 
to be so frightened 
that he couldn't 
think clearly? ••••••• 96.0 2.4 1.6 72.3 14.4 12.3 
I 24. Did the speaker say something worth-I. 69.6 II while? ••••••••••••••• 99.2 o.o o.s 15.2 15.2 
II 
I 
I 
J'l 
- ...:#"- -----
TABLE 3· Analysis of Items for DISCRIMINATION POWER by 
method of Cook's Index of Discrimination (A). 
FORMULA : IDa :f. 
where E' - the lowest part of the criterion group, equal 
- in m.unber to E, when E is the total number who 
failed with the item. 
F - the number of group E' who actually failed 
-
with the item. 
Item 
24. Did the speaker say something worthwhile? ••••••••• 
20. Did the speaker have difficulty finding words to 
express his thoughts? ••••••••••••••••••••••••••••• 
10. Was the speaker able to find words to express 
his thougqts? •...... .............................• 
23. Did the speaker seem to be eo frightened that he 
couldn't think clearly? ••••••••••••••••••••••••••• 
4. Did he think clearly while speaking? •••••••••••••• 
3. When he got up to speak, did you think that the 
speaker would surely fail? •••••••••••••••••••••••• 
14. Did the speaker have anything worthwhile to say? •• 
1. Were you interested in what the speaker had to 
say? . •................ • .•......................•.• 
15. At the conclusion of the speech did you think 
that the speaker had failed? •••••••••••••••••••••• 
2. Did the speaker seem to be satisfied at the con-
clusion of his speech? •••••.•••••••••..••••••••••• 
5. Did he speak deliberately thi nking hie way through 
his subject? . .........•......••..••.........•....• 
18. Did the speaker bore you? •••••••••• · ••••••••••••••• 
(continued on next page) 
INDEX 
66% 
6o% 
57% 
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TABLE 3. (cont.) 
Item 
21. Did the speaker have difficulty looking at the 
audience? .... ..................................•. 
13. Did the speaker seem to be sure of himself and 
calm as he rose to speak? •••••••••••••••••••••••• 
s. Did the speaker seem to dislike using his voice 
and actions to express his thoughts? ••••••••••••• 
I 22. Did the speaker make an unfavorable impression 
on you? ..........•...••.•.•.. . ....•.............. 
19. Was the speaker poised and alert? •••••••••••••••• 
9. Did the speaker seem to be hurrying in order to 
get through his speech? •••••••••••••••••••••••••• 
7• Did the speaker look tense and stiff? •••••••••••• 
11. Did the speaker seem to like using his voice and 
actions to influence the audience? ••••••••••••••• 
16. While he was speaking did the speaker watch how 
the audience acted? •••••••••••••••••••••••••••••• 
6. Did you feel friendly toward the speaker? •••••••• 
12. Do you think the speaker was self-conscious? ••••• 
17. Was the speaker lacking in self-consciousness? ••• 
INDEX 
46% 
45% 
44% 
43% 
43% 
42% II 
II 39% 
3S% 
37% 
35% 
32% 
24% 
--- -====- =========-= 
Item 17 Measured Reactions in a Direction Opposite 
to that which had been Intended. One pair includes 
Item 12, liDo you think the speaker was self-conscious?", 
and Item 17, 11Was the Speaker lacking in self-conscious-
ness?" Item 12 measured in the intended direction, 
whereas Item 17 did not. If Item 17 had measured 
properly the speakers in the Upper Quartile would have 
received more "favorable" responses than 11 did those in 
the Lower Quartile, and the speakers in the Lower 
Quartile would have received more "unfavorable" than 
did those in the Upper Quartile. Reference to TABLE 2, 
however, will show that the results were contrary to 
this. The UppeT Quartile Teceived 17.6% "favorable" 
responses while the Lower Quartile received 22.4% 
"favorable" responses, and the Lower Quartile received 
60.6 "unfavorable" responses ''bile the Upper Quartile 
received 65.6 "unfavorable" responses. 
This means that Item 17 lowered the reliability 
and validity of the Audience Scale as a whole. If the 
test were to be used in the future, this item \Vould 
first have to be corrected. The cause of the error in 
measurement seems to be the double negative meaning 
suggested by the wording of the item. 
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TABLE 4 Includes Audience Judgments of the Speakers' 
Confidence at the Eleventh Grade Level as ~termined by 
a 11 Five Point 11 Scale.. The Five Point scale which was 
developed and employed by Gilkinson - see APPENDIX, 
TABLE A - was included in the Audience Scale form, and 
placed before the main test. (See Audience Scale inside 
back cover. ) 
Individuals making up the audiences were directed 
as follows: 11 0heck ONE of the following to express 
your impression of the speaker." 
•••• Extremely frightened and confused • 
•••• Frightened, doubtful of ability • 
• • • • Somewhat worried but willing to talk • 
•••• A little nervous but eager to talk • 
•••• Entirely confident and eager to talk. 
Ratings were scored with values of from 1 to 5 
a. score of l if 11 Extrer.aely frightened and confused" had 
been checked, to a score of 5 if "Entirely confident 
and eager to talk" were checked. 
The uppermost group of figures represents the ratings 
given speakers by all the individuals in the audiences. 
The next group contains audience ratings for the Upper 
25% group of speakers. And the lowermost group contains 
ratings given the Lower 25% group of speakers. 
These data will be employed in a future study as 
one of the criteria of validity for the main Audience 
Scale. 
--'""'-~~"'-'---- --=-=-====== 
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TABLE 4. Percentages Of Ratings on The 11 Five Point" Scale. 
(By Senior High School Audiences) 
Audience Response For 
The Entire Group 
Audience Response For 
The tl!91i Group 
Audience Response For 
The LOW Group 
ITEMS 
1. 
2 •. I 
a: 
5· 
l. 
2. 
~· .. 
5· 
1. 
2. 
a: 
5· 
NO. OF ANS. 
4 
20 
107 
2l}a 
12 
0 
0 
9 
~5 
2 
16 
a~ 
20 
%' s. 
0. 8 
4-.o 
21.4 
4~.0 2 .8 
o.o 
o.o 
7.2 
4-2.4 
50.4' 
1.6 
12.~ 
31.2 
38.4 
16.0 
NOTE: Table 4. shows the audience evaluation of speakers 
in terms of a 11 five point" continuum. 
This ranges from 11 unfavora~le 11 to 11 favorable" perforr.!l-
ance, (or from 11 fear 11 to "confidence"). 
The five items which make up this cont inuum are: 
l •..• Extremely frightened and confused . 
2 .••• Frightened, doubtful of ability. 
3 ..•• Somewhat worried but willing to talk. 
4 •••• A little nervous but eager to talk. 
5 • •.• Extremely confident and eager to talk. 
OHAPTFm V 
S~ThUlRY AND CONCLUSIONS 
1. Summary 
Two hundred students, evenly divided between the 
eighth and eleventh grades, rated themselves on a scale 
which measured their attitudes of fear and confidence in 
public speaking situations before their classmates. These 
same speakers were also rated by audiences consisting of 
five individuals each, on similar scales . At the same 
time speaking abilities were rated for the same speakers 
by the class-room teacher and a speech expert. In all, 
Jj)OO ratings were done . Subjects were extemporaneous and 
brief and were restricted to non-speech classes - such as 
history and English classes . A revision of the Gilkinson 
PROS scale waJs used for speaker self-ratings of fear and 
confidence, and a rewording of it ems in the revised speaker 
scale was made in order to 11 tap11 audience reactions to 
speaker attitudes. This sub-study was concerned with 
analyzing audience reactions to the speaker at the eleventh 
grade level. 
2. Conclusions 
a. Certain Facts were learned About the Nature of the 
Audi ence Rating Scale after its Initial Testing . 
==- ~"""'!:""'- ;::;:--=--=::=====~=~'-'----'=--=- -
59 
====== -·=== 
1) Eleventh grade audience ratings as arrived at on 
this scale arrange themselves in a skewed distribQ-
tion - the skelvness has significance according to the 
square root of beta test beyond the 1% level of 
probability. The eighth grade audience rating scores 
as determined by the same scale distributed themselves 
with much less skew. We know that eleventh grade 
speakers rate themselves much higher than do eighth 
grade speakers, and, as it was seen, eleventh grade 
audiences rated their eleventh grade speakers higher 
than the speakers rated themselves. There are two 
possibilities to be considered here: either the 
scale does not have enough length Bnd sensitivity to 
measure various degrees of 11 favorablenesstt, or scale 
may be reporting the fact that there is actually less 
variability in the 11 thing or things" which our scale 
is tapping for 11 favorably 11 rated speakers than there 
is for "unfa.vorably 11 rated speakers. 
This problem, however , must be analyzed experi-
mentally perhaps by comparing the present audience 
scale with a longer one , or one which allows for 
alternatives more sensitive than 11 yes 11 or 11 no 11 • 
2) Regardless of whether the nature of the distribu-
tion is artificial or real, conclusions as based on 
normal curve statistical techniques cannot be drawn. 
3) Item 17 was found to be faulty . This factor has 
reduced the reliability of the whole scale. 
4) A reliability coefficient of .84 was found by 
correlating the two parallel halves of the test. 
5) Negatively worded items consistently drew more 
"favorable" ratings from the audience than did their 
correlative positively worded items. 
6) Item analysis for discrimination power showed 
indexes ranging from 66% to 24%. These indexes are 
low, as might be expected where judgments of this 
kind are made of such diversified factors. 
7) The eleventh grade audiences marked only 1% more 
11 doubtful" responses than did the eighth grade 
audiences. 
S) Audience ratings of speaker confidence according 
to a "five-point" scale on confidence have been 
tabulated for future validation attempts. 
b. Conclusions Regarding Audience Reactions to the 
Speaker at the Eleventh Grade Level as Rated on the 
Audience Scale. 
1) It can be safely stated that eleventh grade 
speakers are rated more favorably than eighth grade 
speakers by their respective audiences. 
2) In this study boys were rated more favorably than 
girls, but the difference does not seem to be 
significant. 
·-=-- .=:-=·-~-
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3) Much greater variability than had been expected 
was seen among the ratings of individuals making up 
the audiences. 
4) Audience ratings corresponded more closely to 
speakers ratings at the eleventh grade level. 
5) The tables drawn up showing audience reactions as 
rated on each item may be of interest and help when 
the face-value of the item is considered. 
This writer feels that the making of generalizations 
about speaker-audience relationships at this stage of the 
work would be premature. However, the data uncovered in 
thi s study can provide much opportunity for the forming of 
hypotheses to work with in the future. This test should 
not be discarded, it seems, until reliability is increased 
and attempts have been made to validate the instrument. 
61 
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APPENDIX 
TABLE A. "Personal Report on Confidence as a Speaker" 
(by Gilkinson) 
Name_- • • • • • • • • • • • • • • • • . • • • • • • • • • • • • • • • Sect ion •••.•••••••• 
Date •••••••••••••• Sex •••••••• Age ••••••• The following 
material has reference to •••••••••••••••••••••••••••••••• 
Check the following scale to indicate your feelings just 
before and at the beginning of a speech. 
extremely frightened, somewhat a little entirely 
frightened doubtful worried nervous confident 
and of but willing but eager and eager 
confused ability to talk to speak to talk 
1 • • • • • • • • 2 • • • • • • • • • 3 •••••••• 4 •......• 5 • • • • • • • 
Check the following scale to indicate your feelings during 
the balance of the speech. 
1 •..•••.. 2 •.•.••••• 3········ 4 ........ 5······· 
Check all of the following terms which represent your 
feelings and experiences. Use column 1 to indicate feel-
ings and experiences just before and at the beginning of 
speech. Use column 2 to represent feelings and experiences 
during the balance of the speech. 
1 2 1 2 
• • • trembling • • • ••• nervous • •• 
• • • sweating • • • ••• dislike to look at 
audience 
• • • 
• • • dry mout h • • • ••• fear of forgetting • •• 
rapid }ieart beat • • • . . . anxious to finish • •• 
• • • blushing • • • ••• feel sickish • •• 
• • • short breath • • • • • • emotionally upset • • • 
• • • tense throat . . . ••• frightened • •• 
• • • tense face ••• ••• anxious • • • 
• • • tense body • • • • • • uneasy ••• 
• • • lose ideas • • • ••• jittery • •• 
• • • mental confusion • • • • • • embarrassed • • • 
'1. 
2. 
3· 
4. 
5· 6. 
7· 
s. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
lS. 
19. 
20. 
21. 
22. 
23. 
24. 
Encircle "YES", "NO", or 11 111 for all the following 
statements: 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
Yes 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
No 
1 Audiences seem bored when I speak. 
1 I feel dazed while speaking. 
1 I like to pick up some friendly person in 
the group to whom to address my remarks. 
1 I am continually afraid of making some 
embarrassing or silly slip of the tongue. 
1 My face feels frozen while speaking. 
1 I have a deep sense of personal worthless-
ness while facing an audience. 
? Owing to fear I cannot think clearly on 
my feet. 
? The prospect of facing an audience arouses 
mild feelings of apprehension. 
? I get up to speak with the feeling that I 
shall surely fail. 
1 While making a speech I feel more comfort-
able if I can stand behind a table. 
? While preparing a speech I am in a con-
stant state of anxiety. 
? I feel exhausted after addressing a group. 
1 My hands trEJnble when I try to handle 
objects on the platform. 
1 I am almost overwhelmed by a desire to 
escape. 
? I am in constant fear of forgetting my 
ape ech. 
? I dislike to use my body and voice 
expressively. 
? I feel disgusted with myself after trying 
to address a group of people. 
? I feel tense and stiff while speaking. 
? I am so frightened that I scarcely know 
what I am saying. 
? I hurry while speaking to get through and 
out of sight. 
? I prefer to have notes on the platform in 
case I forget my speech. 
? My mind becomes blank before an audience 
and I am scarcely able to continue. 
? I particularly dread speaking before a 
group who oppose my point of view. 
? It is difficult for me to calmly search 
my mind for the right word to express my 
thoughts. 
? My voice sounds strange to me when I 
address a group. 
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29. 
30. 
31. 
32. 
33-34. 
35-
36. 
37· 38. 
39· 
4o. 
41. 
42. 
43. 
44. 
45. 
46. 
47. 
48. 
49. 
50. 
51. 
52. 
53· 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
? 
I feel more comfortable if I can put my 
hands behind my back or in my pockets. 
My thoughts become confused and jumbled 
when I speak before an audience. 
I am completely demoralized when suddenly 
called upon to speak. 
I find it extremely ~ifficult to look at 
my audience while speaking. 
I am terrified at the thought of speak-
ing before a group of people. 
I become so frightened at times that I 
lose the thread of my thinking. 
My posture feels strained and unnatural. 
My legs are wobbly. 
Fear of forgetting causes me to jumble 
my speech at times. 
I am fearful and tense all the while I 
am speaking before a group of people. 
I feel awkward. 
I perspire while speaki ng. 
I gasp for breath as I begin to speak. 
I perspire and tremble just before 
getting up to speak. 
I am afraid the audience will discover 
my self-consciousness. 
I am afraid that my thoughts will leave 
me. 
I feel confused while speaking. 
I never feel that I have anything worth 
saying to an audience. 
The faces of my audience are blurred 
when I look at them. 
I feel that I am not making a favorable 
impression when I speak. 
I find it extremely difficult to stand 
still while speaking. 
I feel depressed after addressing a group. I, 
I always avoid speaking in public if 
possible. II 
II 
II 
I am in a state of nervous tension before 
getting up to speak. 
I become flustered when something unex-
pected occurs. 
I lose confidence if I find the audience 
is not interested in my speech. 
Although I talk fluently with friends I 
am at a loss for words on the platform. 
My voice sounds as though it belongs to 
someone else. 
'I 
II 
II 
-54. 
55· 
56. 
57. 
5S. 
59. 6o. 
61. 
62. 
63. 
64. 
65. 
66. 
67. 
6S. 
69. 
70. 
71. 
72. 
73· 
74. 
75· 
76. 
77-78. 
79· 
so. 
Bl. 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
Yes No 
--- .....=·-== 
? At the conclusion of the speech I feel 
that I have failed. 
? I look forward to an opportunity to 
speak in public. 
? I like to experiment with voice and 
action to produce an effect upon an 
audience. 
? I usually feel tbat I have something 
worth sayi~. 
? I seek opportunities to speak in public. 
? I am fairly fluent. 
? I feel elated after addressing a gD)up . 
? I can relax and listen to the speakers 
who precede me on the program. 
? I am not greatly disturbed if I think 
the audience does not a.gree with me. 
? I find it easy to move about on the 
platform. 
? l!y mind is clear when I face an audience. 
? I have no fear of facing an audience. 
? Public speaking is my favorite hobby. 
? Unexpected occurrences while speaking do 
not fluster me. 
? I have no serious difficulty in following 
the outline of my speech. 
? I feel poised and alert when I face an 
audience. 
? I enjoy preparing a talk. 
? I feel relaxed and comfortable while 
speaking. 
? I like to observe the reactions of my 
audience to my speech. 
? I like to use humorous stories and 
anecdotes. 
? I have a feeling of alertness in facing 
an audience. 
? Ideas and words come to mind easily while 
speaking. 
? Although I do not enjoy speaking in 
public I do not particularly dread it. 
? I do not mind speaking before a group. 
7 I like to speak deliberately thinking my 
way through my subj.ect. 
? Although I am nervous just before getting 
up I soon forget my fears and enjoy the 
experience. 
? I feel satisfied at the conclusion of the 
speech. 
? It is interesting to search for effective 
ways of phrasing a thought. 
== ..c=-~ =-=---==-~==-== -~~ 
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82. 
83. 
84. 
85. 
86. 
tq. 
88. 
89. 
90. 
91. 
92. 
93· 
94. 
95· 
96. 
97· 
98. 
99· 
100. 
101. 
102. 
103. 
104. 
Yes No ? I have a feeling of mastery over myself 
and my audience. 
Yes No ? At the conclusion of a speech I feel 
that I have had a pleasant experience. 
Yes No ? New and pertinent ideas come to me as I 
stand before an audience. 
Yes No ? I face the prospect of making a speech 
with complete confidence. 
Yes No ? I take pride in my ability to speak in 
public. 
Yes No ? Audiences inspire me. 
Yes No ? Audiences seem interested in what I have 
to say. 
Yes No ? Speaking in public is pleasantly stimu-
lating. 
Yes No ? I feel purposeful and calm as I rise to 
speak. 
Yes No ? I feel expansive and fluent while before 
an audience. 
Yes No ? I take greater pleasure in speaking than 
in any other activity. 
Yes No ? I am not disturbed by the prospect of 
speaking in public. 
Yes No ? Speaking in public is an exciting 
adventure. 
Yes No ? I am neither excited nor frightened by 
the prospect of speaking in public. 
Yes No ? I seldom have any difficulty finding 
words to express my thoughts. 
Yes No ? I feel that I am in complete possession 
of myself while speaking. 
Yes No ? I forget all about myself shortly after 
I begin speaking. 
Yes No ? Although I do not enjoy speaki ng in 
public I usually accept an invitation 
to do so. 
Yes No ? Speaking in public is a pleasurable 
experience unaccompanied by any doubts 
or fears. 
Yes No ? I , thoroughly enjoy addressing a group of 
people. 
Yes No ? Audiences seem friendly when I address 
them. 
Yes No ? At the conclusion of my remarks I feel 
that I would like to continue talking. 
Yes No ? I find the prospect of speaking mildly 
pleasant. 
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APPENDIX 
TABLE B. AN ANALYSIS OF THE P.R.C.S. ITEMS 
METHOD EMPLOYED 
1. These items are placed in general categories 
according to the emotions, attitudes and 
manifestations they seera to be 11 tappingn. 
2. An attempt has been made to pair the items as 
contraries: 
a. Negative - Lack of Confidence (fear). 
b. Positive - Confidence. 
3. · Seemingly inappropriate wording has been men-
tioned. 
4. Repetitions (or similarities;) of items are 
noted. 
5. Those which may be used only in certain situa-
tions are noted. 
6. Those items which fall into pairs and may be 
reworded to be used for an audience question-
~ire, have been distinguished from those 
which can be answered only by the speaker. 
J' 
I 
I. FEELINGS AUD ATTITUDES BEFORE THE SPEECH 
(For Speaker ONLY) 
A. PREPARING SPEECH: (Good pair) 
B. 
c. 
Neg. (11) 
Poe. (70) 
While preparing a speech I am in a con-
stant state of anxiety. 
I enjoy preparing a talk. 
SEEKING OR AVOIDING OPPORTUNITIES TO SPEAK. 
(good pair) 
I always avoid speaking in public if 
possible. 
Neg. (4S) 
Poe. (5S) I seek opportunities to speak in public. 
(same as 5S). 
Poe. (55) I look forward to an opportunity to speak 
in public. 
TERRIFIED OR COMPLETELY CONFIDENT BEFORE SPEAKING. 
(SPEAKER ONLY). 
Neg. 
Neg. 
Neg. 
Neg. 
Poe. 
Poe. 
Poe. 
Poe. 
Poe. 
Suggested representative pair:- (30) & (S5). 
(Note - See other similar pairs under POISE.) 
(NEGATIVES) ~ Synonymous (almost repetitive). 
(30) I am terrified at the thought of speaking 
(2S) 
before a group of people. 
I am completely demoralized when suddenly 
(49) called upon to apeak. I am in state of nervous tension before 
(39) 
getting up to speak. 
I perspire and tremble just before getting 
up to ~speak. 
(POSITIVES) (They are s)nonymous almost 
repetitive • 
(S5) I face the prospect of making a speech 
(61) with complete confidence. I can relax and listen to the speakers 
(100) who precede me on the program. Speaking in public is a pleasurable 
experience unaccompanied by any doubts or 
fears. (101) I thoroughly enjoy addressing a group of 
(65) people. I have no fear of facing an audience. 
--. --=:::---=-- =-- -=----~ 
D. 
E. 
(IF REWORDED PROPERLY): 
(AUDIENCE COULD judge this pair). 
Neg. (9) I get up to speak with the feeling I shall 
surely fail. 
Poe. (90) I feel purposeful and calm as I rise to 
speak. 
NONCHALANCE ABOUT PUBLIC SPEAKING. 
(Can't pair these because neither Positive nor 
Negative). 
(95) 
(99) 
(93) 
(76) 
(77) 
I am neither excited or frightened by the 
prospect of speaking in public. · 
Although I do not . enjoy speaking in pub-
lic, I usually accept an invitation to do 
so. 
I am not disturbed by the prospect of 
speaking in public. 
Although I do not enjoy speaking in pub-
lic, I do not particularly .dread it. 
I do not mind speaking before a group. 
SLIGHTLY NEGATIVE AND POSITIVE ATTITUDES ABOUT 
SPEAKING. --------
(SPEAKER ONLY) • (good pair) 
Neg. (S) The prospect of facing audience arouses 
mild feelings of apprehension. 
Poe. (104) I find the prospect of speaking mildly 
pleasant. 
F. FAVORITE HOBBY: 
G. 
Poe. 
Pos. 
(SPEAKER ONLY). 
(Positive only) 
Public speaking is my favorite hobby. 
I take greater pleasure in Public Speak-
ing than in any other activity. 
TAKES PRIDE IN SPEAKING. ( SPEAKER ONLY) • 
Poe. (S6) I take pride in my ability to speak in 
public. 
=~ = ~--=-= --=-== ===~ 
H. INSPIRED BY AUDIENCE: 
Poe. 
Poe. 
Pos. 
(SPEAKER ONLY) - (All Positive items). (These items are synonymous). 
Audiences inspire me. 
Speaking in public is pleasantly stimu-
lating. 
Speaking in public is an exciting 
adventure. 
II. FEELINGS AND ATTITUm~B DURING SPEECH. 
A. AUDIENCE BORED or INTERESTED. (good pair). 
Neg. (l) Audiences seem bored when I speak. 
Pos. (88) Audiences seem interested in what I have 
to say. 
B. AUDIENCE FRIENDLY or NOT FAVORABLY IMPRESSED - (fairly 
good pair). 
Neg. (45) I feel that I am not making a favorable 
impression when I speak. 
Pos.(l02) Audiences seem friendly when I address 
them. 
C. SELF-COlfSCIOUSNESS VS~ ABANDON - (good pair) 
D. 
Neg. (40) I am afraid the audience will discover my 
self-consciousness. 
Poe. (98) I forget all about myself 'shortly after · 
I begin speaking. 
.· (This item similar to 98). But audience can't judge more. 
Pos. (79) Although I am nervous just before getting 
up, I soon forget my fears and enjoy the 
experience. 
WAYS OF OVERCOMING UNEASINESS. 
NOTE:- (Items not good in all situations). 
- (SPEAKER ONLY). 
Neg. ( 10) 
Neg. (21) 
Pos. (68) 
While making a speech I feel mare com-
fortable if I can stand behind a table. 
I prefer to have notes on the table in 
case I forget my speech. 
I have no serious difficulty in following 
the outline. 
70 
-=~=-====~~~==~~--- o==========~======-~==~~~=-~=-==-===================·===~~~====~ 
' 71 
1!:. LOSS OF CONFIDENCE WHEN UNDER PRESSURE. ;I NOTE: (Can't use in most situations). 
(Speaker only) • 
Neg. (50) I become flustered when something 
(67) unexpected occurs. Pos . Unexpected occurrences while speaking 
do not fluster me. t! 
I 
Pos. (62) I am not greatly disturbed if I think 
(23) 
the audience does not agree with me. 
Neg. I particularly dread speaking before 
a group who oppose my point of view. 
Neg. (51) I. lose conf i dence if I find the ,! 
audience is not interested in my speech. ,; 
F. INFERIORITY vs. SUPERIORITY. 
(good pairs) AUDIENCE could use. 
Pos. 
Neg. 
({12) 
(6) 
I have a feel i ng of mastery over my-
self and my audience. 
I have a deep sense of personal 
worthlessness while facing an 
audience. 
{good pair) 
Neg. (43) I never feel that I have anything 
worth saying. 
Pos. (57) I usually feel that I have something 
worth saying. 
III. CLEAR THINKING 
A.. FEAR REDUCES CLEAR THINKING. 
Comments: It seems that the six i tems below are 
repetitive or at lease very similar. 
Suggestions for pairs:- (7) and (6~) seem to go 
together. (24 and (96) seem to go together. 
NEGATIVES. 
Neg. (19) I am so frightened that I scarcely 
know what I am saying. 
Neg. (31) I am so frightened at times that I 
lose the thread of my thinking. 
Neg. (7) Owing to fear I cannot think clearly on 
my feet. 
- - -- ---- ·-- -"~-'--
Neg. 
Neg. 
Neg. 
(24) 
(34) 
(27) 
(POSITIVES). 
Pos. (81) 
Pos. (64) 
Pos. (96) 
It is difficult for me to calmly 
search my mind for the right words 
to express my thoughts. 
Fear of forgetting causes me to 
jumble my speech at times. 
My thoughts become confused and 
jumbled when I speak before an 
audience. 
It is interesting to search for ef-
fective ways of phrasing a thought. 
My mind is clear when I face an 
audience. 
I seldom have any difficulty finding 
words to express my thoughts. 
B. AFRAID OF FORGETT HJG. 
(Audience couldn't judge this pair very well). 
-(But all right for the Speaker). 
Neg. (15) I am in constant fear of forgetting 
my speech. . 
Pas. (75) Ideas and words come to mind easily 
while speaking. 
(Same as above pair, but not worded as 
well). 
Neg. (41) I am afraid my thoughts will leave me. 
Pos. (84) Netv and pertinent ideas come to me as 
I stand before an audience. 
C. 11ISCELLANEOUS (OTHER) ITElfS ON CLEAR THINKING. 
(Speaker only. Included feelings of 
inferiority). 
Neg. (4) I am continually afraid of making 
some embarrassing or silly slip of 
the tongue. 
(Speaker only). 
Neg. (22) My mind becomes blank before an 
audience and I am scarcely able to 
continue. 
====--==-~ =-==-====~ 
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(Item only fairly positive). 
Poe. (?) (59) I am fairly fluent. 
(Item can't be judged by audience). 
Neg. (52) Although I talk fluently with friends, 
I am at a loss for words on the plat-
form. · 
(Wording too difficult for secondary school 
pupils). 
Pos. (91) I feel expansive and fluent before an 
audience. 
IV. POISE. 
A. SPECIFIC PHYSICAL MANIFESTATIONS: 
Neg. 
Neg. 
Neg. 
Neg. 
Neg. 
Nothing to pair these items with). 
All negative items) - All five collectively 
could be correlated with one of the 
GENERAL items below: Ex. (71) 11 I feel 
relaxed and comfortable while speaking". 
(This behavior might be hard for Audience 
to observe). 
(13) 
(26) 
(33~ ~~~) 
Uy hands tremble when I try to handle 
objects on the platform. 
I feel more comfortable if I can put my 
hands behind my back or in my pockets. 
Uy legs are wobbly. 
I perspire while speaking. 
I gasp for breath as I pegin to apeak. 
B. WEIRD AND UNNATURAL FEELINGS. 
(SPEAKER ONLY) 
NOTE:- Any one or all of these six items would 
probably correlate with one of the GENERAL 
items below. 
All negative items - no pairs. 
Neg. (25) My voice sol.lllds strange to me when I 
address a group. 
Neg. (53) :Uy voice sounds as though it belongs 
to someone else. 
Neg. 
Neg. 
Neg. 
Neg. 
My face feels frozen while speaking. 
I feel confused while speaking. 
I feel dazed while speaking. 
The faces of the audience are blurred 
when I look at them. 
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0. GENERAL btUSCULAR TEN'SIOlr DUE TO FEAR. 
(good pair) - relaxation and comfort. 
Neg. (lS) I feel tense and stiff while speaking. 
Pos. (71) I feel relaxed and comfortable while 
speaking. 
(Poor item). Similar to (lS) "tense" is 
repeated - too wordy. 
Neg. (35) I am fearful and tense all the time I 
am speaking before a group of people. 
Neg. 
Pos. 
Pos. 
Neg. 
Po a. 
(good pair) - alertness vs. unnaturalness or 
dullness. 
<_32) My posture feels strained and unnatural. 
(b9) I feel poised and alert when I face an 
audience. 
(Poor item) - Similar to (69) yet weaker. (74) I have a feeling of alertness in facing 
an audience. 
(Ambiguous pair) - 11 awkward11 implied in above 
Negatives. 
"complete confidence" implied in above 
Positive. 
(
9
3
7
6) I feel awkward. 
( ) I feel that I am in complete possession 
of myself. 
(Two 
(46) 
(63) 
ambiguously worded items below). Would 
probably lack in reliability and valid-
ity. Either could be Positive or 
Negative. 
- "difficult to stand still" could be 
rebellion against instructions to do so 
when the talk called for some movement. 
This item probably taps "fidgetingn or 
"restless movements" and should be 
worded this way. 
- "easy to move about" could be a result 
of relieving tension (easier to move 
about than remain relaxed and calm) 
which would in turn distract the audi-
ence from the speech. 
Seems to tap something li~e this: I can 
move about the platform comfortably. 
Neg. (?) (46) I find it extremely difficult to 
stand still while speaking. 
__ ,L_,=-== 
I 
D. 
Poe. (?) (63) I find it easy to move about on the 
platform. 
DESIRE TO HURRY AND ESCAPE. 
(good pair). 
Neg. 
Pos. 
(20) 
(7g) 
I hurry while speaking to get through 
and out of sight. 
I like to speak deliberately thinking 
my way through my subject. 
(fairly good pair). Repetitive of above. 
11 Continue talking" may show lack of 
organization. 
Neg. (14) I am almost overwhelmed by a desire to 
escape. 
Pos.(103) At the conclusion of my remarks I feel 
that I would like to continue talking. 
E. EAGER AND FORCEFUL PLATFORM BEHAVIOR vs. IIffiiBITED or 
Neg. 
Poe. 
Neg. 
Pos. 
LETHARGIC. 
Body and Voice:- (good pair) 
(16) 
(56) 
I dislike to use my body and voice 
expressively. 
I like to experiment with voice and 
action to produce an effect upon an· 
audience. 
Look at and Observe Audience:- (good pair). 
(29) 
(72) 
I find it extremely difficult to look 
at my audience while speaking. 
I like to observe the reactions of my 
audience to my speech. 
(Weak item) - Doesn't specifically imply 
confidence or fear. 
Poe. or Neg. (3) I like to pick out some friendly 
group to v.hof;b. to address my remarks. 
(Item can not be used for all situations). 
Pos. (73) I like to use humorous stories and 
anecdotes. 
---~==---~=-- ~-~-=-=--=--=-========= 
I 
I 
·~~~- __ !~.~~-~~~~.--~----- 76 ~~ V. FEELINGS AFTER SPEECH. 
I , (Remarks on the group below): (Negative) Depression, Being Disgusted, Failure and 
Exhaustion are different aspects of unpleasant feelings 
I 
which could follow the giving of a talk. 
(Positive) Elation, a Pleasant Feeling, and Satisfaction 
are different intensities of pleasure which could fol-
low the giving of a talk. 
I (suggested pair). Representative of the 
group. 
Neg. (47} I feel depressed after addressing a 
Pos. ( 6} 
group. 
I feel elated after addressing a group. 
Other Negatives. 
Neg. (17) I feel disgusted with myself after 
trying to address a group of people. 
Neg. (54) At the conclusion of the speech I feel 
that I have failed. 
Neg. (12) I feel exhausted after addressing a 
group. 
Other Positives. 
Poe. (g3) At the conclusion of the speech I feel 
that I have had a pleasant experience. 
Poe. (go) I feel ~atisfied at the conclusion 
of the speech. 
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CATEGORIES 
I. Feelings and attitudes before the speech. 
(£elected 12 out of 29). 
II. 
A. Preparing Speech. 
(Total items-- 2. Select ed-- 2). 
B. Seeking or avoiding opportunities to speak. 
(Tota.l items-- 3. Selected-- 2). 
a. Terrified or completely confident before 
speaking. 
(Total items-- 11. Selected-- 6). 
D. Nonchalance about Public Speaking. 
(Total items-- 5. Selected-- 0}. Neither 
positive or negative items. 
E. Slightly negative and positive attitudes. 
(Total items-- 2. Selected-- 2). 
F. Favorite hobby. 
(Total items-- 2. Selected-- 0). Positive 
only. 
G. Takes pride in speaking. 
(Total items-- 1. Selected-- 0). Positive 
only. 
H. Inspired by audience. 
(Total items-- 3· S-elected-- 0). Positive 
only. 
Feeling and Attitudes during speech. (Selected 10 
out of 19). 
A. Audience bored or interested. 
(Total items-- 2. Selected-- 2). 
B. Audience friendly or not favorably impressed. 
(Total items-- 2. Selected-- 2). 
a. Self-consciousness. 
(Total it ems-:-- 3. Selected-- 2). 
D. Ways of overcoming uneasiness. 
(Total items-- 3· Selected-- 0). Items not 
good in all situations. 
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-E. Loss of confidence under pressure. 
(Total items-- 5. Selected-~ 2). 
F. Inferiority versus superiority. 
(Total items--~. Selected-- 2). 
III. Clear Thinking. 
-
A. Fear reduces clear thinking. (Selected g out 
of 18). (Total items-- 9. Selected-- 4). 
B. Afraid of forgetting. 
(Total items-- 4. Selected-- 2). 
c. Miscellaneous items on clear thinking. 
(Total items-- 5. Selected-- 2). 
IV. Poise. (Selected 12 out of 31). 
A. Specific physical manifestations. 
(Total items-- 5. Selected-- 0). All 
negative, no pairs. 
B. Weird and unnatural feelings. 
(Total items-- 6. Selected-- 0). All 
negative, no pairs. 
C. General muscular tension due to fear. 
(Total items-- 10. Selected-- 6). 
D. Desire to hurry and escape. 
(Total items-- 4. Selected-- 2). 
E. Eager and forceful platform behavior vs. 
inhibited or lethargic. 
(Total items-- 6. Selected--~). 
v. Feelings after speech. (Selected 4 out of 7). 
Total items-- 7• selected--~). 
Note: Items from each general category are selected as 
being fairly representative of each of the cate-
gories without the need of using a great number of 
repetitive items which Gilkinson seemed to do in 
his scale. Perfect proportional use of items from 
each category could not be achieved because one of 
the criteria was use of a positive item with a 
close negative one. Some of the items could not 
- - -=-- -=---==---- -
========----
be paired this way and so had to be discarded. We 
did end up with a total of 46 items which seems to 
be fairly representat ive of the whole 104 items on 
the original scale. It is felt that there is no 
need of repetition just to make the scale a long 
and lengthy one. 
Some of the questions whi ch come to mind now are: 
1. How to arrange the items in the scale, whether 
to put all negative together and then all 
2. 
3· 
4. 
5· 
6. 
, positive or to pair the items. Another way 
might be to "scramble" them indiscriminately. 
Regardless of which way that we select, we 
might keep sight of the ease of scoring. 
11 Sample 11 desired . 
Grade levels to be sampled. 
Directions for administering. 
"Style" or design of test. 
Scoring key. 
-==r--=-===·-=--=---=--==--==--- = =====-= 
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APPENDIX 
TABLE D. - RAW SO ORE DATA 
Column I Speaker 
•1 Oolumn II - Scores by Individfals in J(udience on 
COMPLETE Test 
1 Column III - Mean Audience Score on OOMPLETE Test 
Column IV - Scores by Individuals in Audience on 
POSITIVE It ems 
I 
11 Column V - :Mean Audience Score on POSITIVE Items Oolumn VI - ~cores by Individuals in Audience on 
NEGATIVE Items 
Column VII - Mean Audience Score on NEGATIVE Items 
!.I II IIII IV I rl VI- VII rl II III !Y. v 
-
1 20 10 10 6J 1~ 2 9 3 6 4 
~ - l. 4 1~ 2 1 4 6 
- 9 - 4 .- 5 11 5 
5.6 1.6 3·g 11.4 3.8 
2} 9 2 7 7; 20 10 
19 7 12 10 6 
lb 9 7 lg 6 
17 5 12 lg 7 
17 7 10 - 3 - 1 
15.6 6 .. o 9.6 12.6 5.6 !I 
3) 20 10 10 g' 12 2 'J 
15 6 9 10 1 
li 
22 10 12 12 2 
10 3 7 19 9 1g 10 g b 3 
17. 7-g 9.2 11;g 3.4 
4-) 
-3 - 2 - 1 9: 9 4 g 2 6 1g g 
7 1 6 16 g 
15 9 6 20 10 
7 5 2 16 5 6.g 3.0 3·g 15.g 7.o 
5. 19 9 10 1o; 10 4 
17 11 6 12 6 
5 3 2 4 2 
3 1 2 g 2 
0 0 0 7 0 g.g 4.g ~-0 g.2 2.8 
-
-
- - - - - -
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5 
12 
~ 
6 
7.6 
10 
4 
12 
11 
- 2 
7.0 
10 
9 
10 
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3 8.~ 
5 
10 g 
10 
11! 
s.s 
6 
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2 
6 
7 
5·7 
- -
II 
I 
' ,, 
====='-==1;--=-
1 TABLE D. • RAW SOORE DATA 
,, 
'I 
I 
I 
II I 
I 
I 
I 
rill I III I ll I 
111 16 4 
5 2 
21 10 
7 1 
15 g 
12.g 
12' j 8 1 g ~ 12 
1 
- 5 
- 4 - 5 
5.0 
13' - 2 - 1 
12 5 g ~ 12 
1 
- 2 
7.0 
14 1S g 
17 g 
1 
- l.J+ 
0 
- 2 11 4 
9.4 
15 18 6 
12 2 
19 7 
22 10 
19 7 
1g. o · 
16, 7 3 
15 ~ 10 
21 9 
13 5 
13.2 
-
v Ill I 
-
12 
3 
11 
6 
7 
5.0 
7 
~ 
6 
1 
o.o 
3 
7 
~ 
3.4 
3 
10 
9 
5 
2 
2.g 
7 
12 
10 
12 
12 
12 
6.4 
4 
10 
6 
12 
g 
5.2 
-
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ill -!.1 ri lml !! I ! I VI I VII 
17) 15 6 9 
20 g 12 
21 g 12 14 g 
g 3 5 
7r.g 15.6 6.4 9.2 
1g) -6: ,_ 3 
- 3 
12 2 10 . 
17 6 11 
i~ 5 12 5 11 
5.0 11.2 3.0 8.2 
19) 16 g 8 
16 g g 
13 4 6 13 9 
20 10 10 
4.0 15.6 7.4 8.2 
20) 12 4 g 
19 7 12 
22 12 10 
16 7 g 16 10 
6.6 17.0 g.o 9.0 
21) 20 8 12 
20 g 12 
15 ~ 8 17 9 1g 6 12 
11.6 18.0 7.4 10.6 
22) 14 7 7 
23 11 12 
18 10 g 
g 4 4 
21 9 12. 
g.o 16.g 8.2 g.6 
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rl III III I rrl y I VI I VII - I lrrl III' IV' ! lnl ill 
23 6 0 6 29~ 9 1 g 
22 10 12 13 2 11 
4 3 1 9 5 4 
10 5 ~ 13 5 g 9 3 23 11 12 
10.2 4.2 6.0 13.4 4.S s.6 
24' 13 g g 30~ 10 2 g 'I 1c g 22 10 12 
7 4 g 12 3 
1 - ~ 17 9 - 6 - 2 
2 0 2 22 10 12 
11.0 5-2 5.8 12.0 4.6 7.4 
25) 17 9 g 31) 16 g g 
18 10 g 12 g 9 1S g 10 13 ~ 6 0 6 13 9 
14 4 10 11 3 g 
14.6 6.2 S.4 13.0 6.2 6.8 
26) 22 11 11 32~ 13 ~ g 20 10 10 16 10 
21 9 12 15 7 g 
- 6 
- 5 
- 1 13 ~ 10 g 
- 1 9 16 10 
13.0 4.8 8.2 14.6 5.4 9.2 
27) 16 g g 33) 4 - 2 6 
16 g g 2 
- 2 4 
- 1 
- 2 1 9 - 2 11 
22 10 12 9 1 8 
21 9 12 13 4 9 
14.8 6.6 8 •. 2 7.4 -<).2 7.6 
' 
2S' 1~ 9 6 34+~ 20 8 12 ' 
- 2 8 13 5 g 
14 g 6 21 9 12 g 4 4 22 11 11 
8 4 4 10 - 2 12 
10.2 4.6 5.6 17.2 6.2 11.0 
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I 
'I 
I 
35 
36.,; 
37; 
381 
39~ 
4o J 
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II I III 
16 
13 
18 
11 
13 
11+-.2 
16 
7 
22 
9 
10 
12.8 
14 
9 
13 
17 
17 
141-.o 
-16 
- 4 
20 
- 2 
- 8 
-2.0 
22 
21 
22 
14 
17.2 
11 
19 
22 
14 
18 
16.8 
-
Ivl v VI VII !. 
12 4 41' 
~ 6 
I 
12 
5 6 
7 6 
7·4 6.8 
6 10 42 
3 4 11 11 
8 1 
6 4 
6~8 6.0 
6 8 43~ 
1 8 
6 7 
7 10 
9 8 
5.8 8.2 
- 9 
- 4 44 
- 8 
8 12 
- 4 2 
- 6 - 2 
-3.8 1.8 
10 12 45; 
10 11 
11 11 
1 6 
12 2 
8.g 8.4 
4 7 ' 46' I 10 9 
10 12 
6 8 
9 9 7.8 . 9.0 
~ 
-
- =- - - - ---- =-- =. 
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I I ll III' IV I v !11 m 
1g 6 12 
10 6 4 
22 10 12 
i4 4 10 10 
16.2 6.6 9.6 
16 8 8 
14 6 8 
i~ ~ 8 8 
- 9 - 6 
- 3 9.6 3.8 5.8 
16 9 7 22 10 12 
12 6 6 
20 9 11 
15 5 10 
17.0 7-8 9.2 
19 9 10 
22 11 11 
17 10 7 21 10 11 
14 4 . 10 
18.6 8.8 9.8 
- ~ - 2 - ~ 0 
II 
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5·8 1.2 4.6 
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12 
- 3 4.8 
63~ 1 
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- 3 
12 
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- 3 
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8 66~ 
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7 1g 
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II gg' 1S g 10 94) 16 ~ 
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AUDIENCE SCALE 
(ADAPTED FROM ORIGINAL GILKINSON SCALE ) 
Name of Speaker ..................... . ........ . · ............ Date .................. . 
Check ONE of the following to express your impression of the speaker • 
•••• Extremely frightened and confused • 
•••• Frightened, doubtful of ability • 
••.• Somewhat worried but willing to talk • 
••.• A little nervous but eager to talk . 
•••• Entirely confident and eager to talk. 
Fill in the blanks which best express your impressions. 
YES NO ? 
l. Were you interested in wh~t the speaker had to say? •••••.•••.••••• ( ) ( ) ( ) 
2. Did the speaker seem to be satisfied at the conclusion of his 
speech? ............................................... ~ ...... ........ . 
3. ~Vhen he got up to speak, did you think that the speaker would 
surely fail? ..................................................... . 
4. Did he think clearly while speaking? ••...•... . ..•••••••••••••••••• 
S. Did he speak deliberately thinking his way through his subject? ••• 
6. Did you feel friendly toward the speaker? •••••••••••••••• ; .••••••• 
7. Did the . speaker look t ense and stiff? •..••.••••.•.•••...•..•• , •••• 
8. Did the speaker seem to dislike using his voice and actions to 
express his thoughts? .................................. : ........... . 
9. Did the speaker seem to be hurrying in order to get through his 
speech? ............ - ......... ..................................... . 
10. Was the speaker able to find words to express his thm.J.ghts? .•••••• 
11. Did the speaker seem to like using his voice and actions to 
influence the audience? ........................................... . 
12. Do you think the speaker was se lf~conscious? ••••••••....•..•.••.•. 
13. Did the speaker seem to be sure of himself and calm as he rose to 
spe ak? . . . . . . . . ~ . . . . . . . . . . . , . . . . . . . . . . . . . . . . . . .. . . . . . . . . . . . . . . . . . . . .. 
14. Did the speaker have anything worthwhile to say? .•...•... .-: • •.••.•• 
lS. At the conclusion of the speech did you think that the speaker had 
failed? ...... .- ........... , ....................................... . 
16. While he was speaking did the speaker watch how the audience 
()()() 
()()() 
( ) ( ) ,( ) 
()()() 
()()() 
()()() 
()()() 
()()() 
()()() 
()()() 
( ) ( ) ( ·) 
()()() 
()()() 
()()() 
acted? . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .. . . . . . .. . . . . . . . . . . . . . . . ( ) ( ) ( ) 
17. Was the speaker lacking in self-consciousness'?.................... ( ) ( ) ( ) 
18. Did the speaker bore you? ....... .. . . . . . . . .. .. . . . . . .. . . .. . . . . . . • . . . ( ) ( ) ( ) 
19. Was the speaker poised and alert? . • •. . ••.•..•.••.••••..•••• .. .••••• ( ) ( ) ( ) 
20. Did the speaker have difficulty finding words. to express his 
thoughts?. ~ ................................... · ~·· .. . ................ . 
21. Did the speake r have difficulty looking at the audience? .••••.•••• 
22. Did the speaker make an unfavorable impression on you? •.••••••••.• 
23. Did the speaker seem to be so frightened that he couldn't think · 
()()() 
( ), ( ) ( ) 
()()() 
clearly? •................................... ~ . . . . . . . . . . . . . . . . . . . . . . ( ) ( ) ( ) 
24. Did the speaker say something worthwhile?....... . .. • • .. • • • . • • • • • .. ( ) ( ) ( ) 
..,. 
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LISTENER 'S EVALUATION CH AR'r FOR TALKS 
NAME Check one: Was the subject 
----------------------------------- ass igned? Selected by 
GRADE TYPE OF CLASS student? --; 
I. Subject: 
1. Was the speaker interested in his subject? ••• 
2. Did the subject interest the audience? ••••••• 
3. Did the speaker know his subject well? ••••••• 
II. Main po int and Organization: 
4. Did the speaker state his main point clearly? 
5. Did the speaker select a main point that he 
could explain in his time limit? ••••••••••••• 
6. Did the speaker use examples, or re asons, or 
facts to ma ke hi s point clear? ............... . 
7. Did t he speaker d e velop his ma in point in a 
clear order? ••••••••••...•••••.•••..••••••••• 
8. Did the speaker summarize h is main point 
clearly at the end of his t a l k? ••.••••••••••• 
9. Did the speaker s e l ect wo rds which expressed 
his ideas clearly? •• ~ .•••.•••.••••••••••.•.•• 
· III. Interes t ~ 
10 .. Did t he speaker arouse the interest of t he 
~ audience at t he beginning of the ta lk? ··~··· 
11. Di d the s peaker lreep the a tt entlon of t he 
a udien ce during the ta l k ? ••.•••••••.•••••••• 
12. Did the speaker have an int e r estin g 
conclusion? ..............•...... -... .•........ 
*13. Did he us e pictures, objects, o r bla ckboa rd 
diagr ams we ll, when nec e ssary? •••.••..• ~ ..•• 
IV. Pois e and Appearanc e : 
14 . 'lJ as he at ease ~"? • • • • • • • • • • • • • • • • • • • • • • • • • • ••• 
15. Did he use appropriate gestures and a ctions? 
16. Did the speak e r talk TO his aud i ence? ••••••• 
17. Did the s peake r have a nea t appearance? ••••• 
v. Voice and Articu l a ti on : 
18 o Cou l d t he audie nce hear the speake r easily? • 
19 ., Did he s po ak distinct ly? •••..••••••.••••.••• 
20. Did he pronounce h is words a ccu rat e ly? •••••• 
21. Was his vo ic e p l easing to hea r ? •••.•..•••••• 
22. Did his voice express the mean ing of his 
VVO r d S '? • • • • • • • • • • • • • • • • • • • • • • • • • • • o • • • • • • • • • • 
23, Did he spe ak at a suitab l e ra t e~ •••••••••••• 
I. Did the speaker s e l ec t a g ood subj e ct? •.•.••••••• 
II. Did you und e rstand tho spe aker 's main point and 
his axplanation of it? ••.•••.•••••••••••••••••.•• 
III. Did the speaker make his talk interesting ? •••••• 
IV. Did t he speak e r pres ent a poised a nd ne a t 
appearlance? .......•....•..•................... ~ .• 
v. Did the spe aker use h is voic e so that the audie nc e 
could hear and understand him eas ily? •••.•.•••••• 
VI. What was your general impression of the talk? ••••• 
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